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Introduction

he basis of undergraduate dramatic

writing education and related
courses is based on the teaching of
dramatic structure. During the four-year
undergraduate education, the teaching
of dramatic structure elements and their
interrelationships is carried out through
applied classroom/workshop studies at
different levels, and one of the main sources
of the courses is the personal knowledge
and experiences of the instructor. In
general, the fact that the personal
knowledge and experience of the instructor
is at the forefront in undergraduate art
education is criticised on the grounds that
the individual identity of the student is
obscured in the artistic production process,
and that it leads to an approach based
solely on observation and repetition and
far from creativity (Cellek, 2003). It can be
said that such criticisms point to the need
for a rational, objective and systematic art
education that does not exclude individual
qualities. At this point, it seems that the
concepts of creative thinking and creativity,
which are at the centre of art education,
can be used as a source of an alternative
educational strategy for educators and
students in the application dimension.

On the one hand, creative writing
is a purely experiential and individual
endeavour, and because of this
characteristic it is a difficult act to define.
On the other hand, the act of writing itself
has not been sufficiently analysed and
documented and has a weak literature.
According to Water (2013), there is
a strong cause and effect relationship
between these two aspects of creative
authorship and the debate on whether
playwriting is an art or a crait is fuelled
by this relationship. Adding to this the
mystery of playwrights’ working processes
and the mystery arising from the nature
of creativity, the endeavour of authorship
breaks away from rational foundations
and moves into a mystical realm. For this

reason, the academic literature in the field
is stuck between constantly redefining
a two thousand five-hundred-year-old
theory and designing “how-to” guides by
explaining the elements that make up the
dramatic structure.

Conducting applied research similar to
the creativity-related studies conducted
in the field of educational sciences may
provide an alternative way out of this
imprisoned literature. Especially in creative
writing, acting and stage design trainings,
where the approach and experience of
the trainer is determinative and which
are largely applied, there is a need for
applied, experimental research that will
concretely reveal the needs of the field and
ensure the improvement of education. In
addition, there is a need to increase the
level of knowledge about the scope and
improvement of creativity and to break the
myths on this subject.

The radical changes in technology,
science and social fields in the 2000s
have necessitated the redefinition of all
the dynamics of the world we live in. One
of the redefined areas is the education
system, and the traditional education
system seems to be far from meeting
the needs of the changing world due
to its structure that leaves the student
in a passive position, closed to critical
thinking, teacher-centred, based on rote
learning and far from creativity (Perkins,
1994). In addition, research shows that
the traditional education system insists
on a pedagogical approach that prioritises
left-brain, sequential and analytical
thinking (Lumsdaine & Lumsdaine, 1994).
Research in the early 2000s shows that
there has been a significant shift towards
curricula that redefine teacher roles and
prioritise interdisciplinary studies that build
connections with the strengths of different
disciplines (Martinello & Cook, 2000).
While in the traditional education system, it
is argued that the content of education can
be created and transferred by an expert, the
contemporary understanding of education

CREATIVE SPACE OF THE CENTRAL ASIAN REGION ‘ i ‘ CAJAS Volume 9. Issue 2. 2024



CREATIVE SPACE OF THE CENTRAL ASIAN REGION ‘ ! ‘ CAJAS Volume 9. Issue2. 2024

argues that education is a complex process
and can only be carried out by educators
who are trained in this field (Nickerson,
1994). In short, at the point reached today,
the renewal of the education system to
meet the needs of the changing world
shows that creativity-centred methods
such as alternative thinking and active
learning should be used more actively in
contemporary education (Waks, 1997;
Bono, 2016; Mustofa & Hidayah, 2020;
Santana, 2021).

In the process of transition from
traditional education to modern education,
when creativity-based approaches were
adopted in education, the use of creative
thinking techniques focused on critical
thinking and problem solving came to the
agenda. For example, Bob Eberle, the
inventor of the SCAMPER technique,
argues that with this technique, students
act both individually and as a group by
using lateral thinking and critical thinking
skills together and find functional and
unique solutions to real world problems
(Eberle & Stanish, 1996).

Creativity research, which yields positive
results in different fields of educational
sciences, is not very common in the field of
arts. Although there are large-scale studies
and researches on all the details of theatre
theory and performance history, there is
no noteworthy research on playwriting
itsell, except for criticism articles evaluated
under literary titles (Waters, 2013, p.
138). This research, which aims to raise
awareness about alternative methodologies
by manipulating the creative process in
dramatic writing education, is the first
experimental research in the field, apart
from the pilot case study of the same
researchers (Belkis & Giimtis, 2020).

This study is more comprehensive than
the study conducted in 2020 in terms

of comparative analysis of two different
creativity techniques. As one of the rare
studies on creativity in playwriting, Paul
Gardiner’s work in Australia can be given
as an example (Gardiner & Anderson,

2017; Gardiner, 2017). One of the rare
studies on playwriting and creativity, Paul
Gardiner’s studies in Australia are related
to the use of playwriting as a creative
process in education. In this respect,
Gardiner’s studies are quite different from
this study in terms of method, content,
context and results. In this context, it

can be said that the concept of creativity
has not been thoroughly discussed in
playwriting education and its functionality
has not been tested sufficiently through
practices. Therefore, we can put forward
the following question as the starting point
of our research: Do creativity techniques
have a significant effect on overcoming the
difficulties encountered in dramatic writing
education? In this framework, the following
hypotheses will be tested.

1. Could creative thinking techniques
help the students that study in dramatic
writing program to overcome the difficulties
that they encounter in playwriting
processes?

2. Is it possible to create an awareness
of the thought process and increase
productivity through the application of
creative thinking techniques in creative
writing training?

3. Can alternative learning approaches
and educational strategies be introduced
in dramatic writing education by using the
tools of different disciplines?

In dramatic writing education,
students use their creative thinking skills
in all processes of dramatic writing from
material selection to story development,
from character construction to dialogue
writing with the guidance of the instructor,
consciously or unconsciously in different
dimensions. This research aims to address
the creative process in dramatic writing
education within the framework of a
systematic and targeted strategy. The
aim of the research is to examine the
effect of creative thinking techniques on
overcoming the difficulties encountered by
undergraduate students receiving dramatic
writing education in the play writing



process. This research, which aims to
introduce alternative learning approaches
and strategies in dramatic writing
education, also includes the examination
of creative thinking processes by raising
awareness on the functioning of the
thinking mechanism and its relationship
with creativity.

The priority of this research is to
determine a systematic approach to solve
the difficulties encountered by students
in the playwriting process. Functional
utilisation of creativity-based techniques
is possible by focusing on the personal
demands/problems of the student. For
this reason, it is foreseen that it will be
functional for the student to apply the
creativity technique he/she needs in the
whole workshop process from finding
dramatic material to transforming the
material he/she finds into a dramatic form,
from creating a character to designing
dialectical contrasts that will create conflict.

In this research, firstly, the theoretical
framework was created by presenting the
basic concepts and approaches on creativity
and creative thinking techniques, and then
the method was explained in detail. This is
the most comprehensive and only practical
experimental research in the field. In this
respect, it is hoped that the findings of the
research will form a basis for future studies
in the field and will be encouraging for
experimental research. It is also hoped that
the Dramatic Play Text Proficiency Scale
prepared within the scope of this research
will be used in the measurement and
evaluation processes of dramatic writing
education in or out of the academy.

Creativity and Creative Thinking

A considerable number of studies in
the field of creativity have a prejudice that
assumes that the concept is unknowable
and mystical due to its paradoxical nature.
For many years, creativity research has
developed in the footsteps of the romantic
and idealistic perspective that focuses
on the individual and innate nature of
creativity and that creative people are

special people (Weisberg, 1993; Mclntyre,
2012; Boden, 2004). This approach, which
defines creativity as an incomprehensible,
extraordinary talent, constitutes the
biggest obstacle to the development and
teaching of creativity. Sternberg and Lubart
(1999), important names in early creativity
research, argue that this widespread and
persistent belief in the mythical aspects of
creativity hinders academic development.
In addition, there are studies emphasising
that the new education system expects
young people to be more creative and
therefore understanding, developing and
encouraging creativity in the classroom
should be a priority (Crait, 2011).

Creative thinking techniques have
always been of interest in this context.
Brainstorming Technique, Synectic
Technique, Morphological Synthesis
Technique, Creative Drama Technique,
Properties Listing Technique, SCAMPER
Technique, Mind Map Method,
Observation Laboratory Technique,

Star Rain Technique, Idea Evaluation
Technique, Idea List Creation Technique
and Six Hats Thinking Technique are the
main techniques improved after 1950s.
Some of these techniques were designed to
develop new products/ideas in the context
of productivity, while others were developed
to positively affect individual or group
performances by increasing concentration
and motivation by simplifying the thought
process.

The creativity techniques used in
this research, Six Thinking Hats and
SCAMPER, use specific questions as
tools to simplify the thought process and
focus on the problem. These questions are
representations of specific thought states,
and in this respect, they have the flexibility
to provide the most accurate approach to
the problem. In these creative thinking
techniques focused on problem solving, it
is possible to reorganise the questions used
to approach the issue from different angles
in accordance with the dramatic material.
Within the framework of this research,
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the questions of the Six Hats Thinking
Technique and SCAMPER technique were
reorganised to be used effectively in a play
writing process.

SCAMPER, an activity-based
structured/directed thinking technique,
was first proposed by Alex Faickney Osborn
in 1953. In 1971, Bob Eberle developed
the technique and gave it its current form
with the SCAMPER book published under
the title Creative Games and Activities
for Imagination Development (Eberle,
1990). Osborn defined this technique as
“idea trigger questions”. These questions
are based on the idea of trying to solve the
problem by approaching the issue from
different angles.

The Six Thinking Hats Technique
is an alternative thinking technique, a
communication and reasoning method
designed by Maltese psychologist Edward
De Bono. The book titled Six Thinking
Hats, written by Bono from Oxford
University in 1985 (Bono, 1999). In this
method, which enables knowledge and
thought to be produced/expressed within
a certain system, six hats symbolise
different attitudes and behavioural roles.
The method, which was put forward as an
alternative to traditional thinking, aims
to enable individuals to gain different
perspectives by moving away from
stereotyped thinking.

In this research, the Six Hats Thinking
Technique and SCAMPER technique
were used because they provide a flexible
thinking space by approaching the problem
and the improvement of the idea in a
fragmented way. The main feature that
distinguishes these two techniques from
other creative thinking techniques is the
way they approach the problem to be
solved. While other techniques are mostly
more effective in new product design and
product improvement processes, these
two brainstorming-based techniques,
which allow focusing on only one thing at a
time, are more suitable for use in dramatic
writing education as they are problem
solving techniques.

The creativity techniques used in this
study, Six Hats Thinking and SCAMPER,
are techniques involving critical, flexible
and lateral thinking processes. In addition,
these techniques can be easily applied to
different fields and they give the opportunity
to examine the problem in a controlled and
in-depth way by approaching the problem
with questions. Because of these features,
they are suitable to be used in the field of
dramatic writing education.

Methodology

Research Design

In this study, the effects of creative
thinking techniques on dramatic writing
education were examined. Single-subject
research design was used as a method
to examine this effect. This research
design covers the process of examining
the effect of the independent variable
(training of techniques to develop creativity
to be applied by the researcher) on the
dependent variable (difficulties encountered
in playwriting) by taking repeated
measurements from one or more subjects
under standard conditions and evaluating
each subject within itself.

Single-subject studies are defined in
the experimental research type developed
on the basis of quantitative research
approach. The fact that it is among the
experimental researches is due to the fact
that the control of the independent variable
is completely in the researcher. The single-
subject expression in this research method,
which is usually studied with three to
eight subjects, stems from the fact that a
single evaluation is made for each subject
(Krishef, 1991).

In this study, A-B model of single-
subject research design was used. The A-B
model, also known as the instructional
model, is the most basic research model
used in quasi-experimental applications,
which is the source of all single-subject
research designs. The aim of the A-B model
is to compare the data collected during



the baseline phase with the data collected
during the implementation (Fraenkal
2005). In the mentioned model, A refers
to the baseline phase and B refers to the
implementation phase.

In all single-subject research models,
the dependent variable is measured
systematically and repeatedly (repeatedly)
before, during or aiter the intervention.
Single-subject studies generally consist
of two experimental phases, the baseline
phase and the implementation phase,
during which continuous data are collected
using direct recording techniques. These
data should be observable and measurable,
and reliability analyses are performed to
ensure the accuracy of the collected data.
In single-subject studies, the data obtained
for each participant are usually analysed
with line graphs. Single-subject studies are
studies that aim to reveal the effectiveness
of behaviour change or teaching practices
(Rogers & Graham, 2008). As it can be
understood from these definitions, single-
subject design seems to be an appropriate
and functional method to examine the effect
of creativity theories on dramatic writing
education.

The rationale for the limited number of
participants in this study is grounded in
the methodological framework of single-
subject research design (SSRD). SSRD is
a robust and widely recognized approach
in behavioral and educational research,
particularly effective for examining the
efficacy of interventions on individual
subjects. Unlike group-based designs,
SSRD allows for intensive and repeated
observations of a single participant or
a small number of participants, thus
providing detailed and granular data on the
effects of the intervention.

One primary advantage of SSRD is
its ability to establish a clear cause-and-
effect relationship through the use of
repeated measures and the manipulation
of independent variables within the same
subjects. This design is particularly
beneficial in settings where large sample

sizes are impractical or where the research
aims to explore highly individualized
responses to specific treatments or
interventions.

Moreover, the decision to employ SSRD
aligns with the study’s objective to conduct
an in-depth analysis of the phenomena
under investigation. By focusing on a small,
carefully selected group of participants, the
study can achieve a high level of internal
validity. The repeated observations and
measurements allow for the identification
and control of extraneous variables, thereby
enhancing the reliability and validity of the
findings.

Single-subject research is a research
design that is frequently used in special
fields of study such as special education,
social services, clinical psychology,
psychiatry, pharmaceutical industry,
psychological counselling (Barlow &
Hersen, 1973). It is a preferred method
especially in order to examine the effect
of an educational strategy or a new
educational model on one or several
subjects separately (Ledford & Gast,
2009). Meta-analysis studies examining
the studies using this research design in
the field of special education show that
the single-subject research design has
been used in specific fields for a long time
and has produced largely significant and
consistent results (Salzberg, Strain, &
Baer, 1987; Scruggs & Mastropieri, 1998).

In the literature, single-subject research
design is defined as a time series study in
which changes are analysed graphically.

In this research design, the research
process consists of multiple stages. The
main features of the method are that it

is based on repeated measurements, it

is long-term, and it has initiation and
process phases. This design facilitates
data collection and interpretation as well
as better measurement of the effect of the
independent variable (Bailey, 2017).

The limited sample groups arising from
the structures of the study areas and other
special characteristics make it possible to
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apply the single-subject research design.
The field of dramatic writing is also in a
structure where single-subject research
design can be applied due to both its
structural characteristics and the limited
research population.

Participants

The study group of this research was
selected by random assignment method
from among the 2nd year students
studying at a State University Faculty of
Fine Arts, Department of Performing Arts
branch of Dramatic Writing, who have
basic knowledge of dramatic structure
and who voluntarily participated in the
study. The participants are expected to
have a command of the basic concepts in
the dramatic writing education process
and to have a minimum knowledge in the
field, as well as to have made short or long
play fiction experiments in writing courses
before.

The experimental group of this study
consisted of 11 people, 6 males and 5
females, who voluntarily participated in
the research among the 2nd and 3rd year
students studying at a State University
Faculty of Fine Arts, Department of

Performing Arts, Dramatic Writing Branch.

The data of 7 students, 4 male and 3
female, who completed both stages of the
research were taken as basis.

Data Collection Tools

Dramatic Play Text Proficiency Scale

In this study, the Dramatic Play Text
Proficiency Scale (DPTPS) developed by
the researcher was used as a measurement
tool. The scale, which is applied by the
researcher to the event sequence prepared
by the participant, aims to evaluate the
suitability of the dramatic material to the
basic rules of dramatic structure. The
main purpose of the scale, which functions
as a kind of checklist developed in Likert
scale form, is to reveal to what extent the
participant is affected by the independent
variable at the end of the study. The
aim in the preparation of the Dramatic
Writing Proficiency Scale is not to create

and control a writing standard, but to
analyse the qualitative data of an academic
application in the field by transforming
them into quantitative data.

In order to obtain expert opinions on
the scale items, an expert list was created
in which only academics who teach
dramatic writing courses at undergraduate
or graduate level were included. Experts
of other theoretical and applied courses,
playwrights or other components of the
sector were not included in this list. While
creating the expert pool, faculty members
teaching dramatic writing courses in
the departments of Fine Arts, Literature
and Art-Design Faculties of universities
in Turkey were identified. Since Dokuz
Eyliil University Faculty of Fine Arts,
Department of Performing Arts was the
institution where the study was conducted,
it was excluded from the scope of the study
for ethical reasons. As a result, a total of 18
faculty members from state and foundation
universities were included in the expert
pool.

After the scale was prepared, content
at this point, suggestions for adding new
items, restructuring existing items and
removing some statements from the scale
completely were evaluated. In the light of
all these evaluations, the scale was revised
and revised again and a comprehensive
checklist consisting of 21 items including
the basic qualities of dramatic structure
emerged (Table 1).

DPTPS, which was prepared in order to
make an unbiased and rational evaluation
in dramatic play texts, was presented to
the opinions of 5 experts, 1 of whom was
a thesis advisor, 1 of whom was a member
of the PhD thesis monitoring jury, 1 of
whom was a doctoral candidate in the same
field, and 2 of whom were academicians in
the same field. Each item of the 14-item
proficiency scale was evaluated separately
by 5 experts who were unaware of each
other. The scale designed as 14 items
was increased to 21 items after the expert
opinions, and the content validity of the



Dramatic Play Text Proficiency Scale
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1 It has a premise.
2 It has a theme that supports the premise.
3 It contains different ideas or minor themes.
4 It has a dramatic conflict fed by dialectical oppositions and
contradictions.
5 It has an intellectual dimension within the framework of
universal values.
6 It has a local cultural context.
7 Regardless of the order, it has the elements of exposition —
rising action (climax) - resolution.
8 The balance between interestingness and plausibility is
achieved.
9 The cause and effect relationships in the development of the
event sequence are explainable and coherent.
10 It is free of dysfunctional details.
11 It has characters that contribute to the development of dramatic
action.
12 There is a main character.
13 Personification has been constructed to be helpful and
effective in the development of the dramatic action according
to the requirements of the genre.
14 The personification design/fiction (in accordance with the
requirements of the genre) is layered and strong.
15 The personification-language relationship is correctly
structured.
16 The use of language is constructed in accordance with the
characteristics of the genre and the stage and is fluent.
17 It is enriched with symbols and motifs.
18 A new style was attempted.
19 The use of time and space is constructed in accordance with
the genre.
20 | It has a staged/performable/realizable structure.
21 An impressive and satisfying finale.

Table 1 Dramatic Play Text Proficiency Scale
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scale was carried out based on 14 items.
In the calculation of the content validity
rates of the scale, "Should be used as is"
was scored as 3, "Should be corrected"
as 2 and "Should be discarded" as 1. The
table below shows the content validity table
showing the opinions of 5 field experts
about the Dramatic Play Text Proficiency
Scale.

As seen in the table above, the
content validity of the Dramatic Play
Text Proficiency Scale was calculated as

84.5%. According to the opinions of the
experts, the content validity of the scale is
listed as follows: Expert 161,9%, Expert
11 92,8 %, Expert 3 gave full points to all
items and reported 100% validity, Expert
IV and Expert V reported 97,6 % validity.
Accordingly, the experts agreed on 89.9%
and determined the content validity index of
the scale as 84.5%.

The data in Table 2 show that items 1,
2,4, 13 and 14 received full scores from all
experts. The experts also agreed 84 % on

Expert Expert Expert Expert Total Score
ITEMS Expertl 1)) v \4 of Item
1- It has a premise. 3 3 3 3 3 100%
2- It has a theme that supports S
premise. 3 3 3 3 3 100%
3- It has a structure fed by side °
themes. 1 3 3 3 3 78%
4-It has a dense structure free °
from unnecessary details. 3 3 3 3 3 100%
5- It has a social and intellectual °
dimension. 1 3 3 3 3 8%
6-It has an intellectual dimension
within the framework of 1 3 3 3 2 72%
universal values.
7-The intellectual dimension has °
a local cultural context. 1 3 3 3 3 8%
8-It ha.ts. a basic sequence of 2 2 3 3 3 78%
exposition-node-resolution.
9-It has a dramatic conflict fed
by dialectical oppositions and 1 2 3 3 3 72%
contradictions.
10-The balance between
interestingness and plausibility 1 3 3 3 3 78%
has been achieved.
11-Talk about a main character
experiencing change and 1 2 3 2 3 66%
transformation.
12-The play has characters that
contribute to the development of 2 3 3 3 3 84%
dramatic action.
13-Cause and effect relationships
are consistent in the development 3 3 3 3 3 100%
of the sequence of events.
14 - An impressive and satisfying °
finale. 3 3 3 3 3 100%
N o ° o, 97,60
TOTAL 61,90% 92,80% 100% 97,60% o
(1]
CVI Value 84,50%

Table 2. Content Validity of Dramatic Play Text Proficiency Scale (n=>5%)



item 12, 78% on items 3, 5, 7, 8, 10, 72%
on items 6 and 9, and 66% on item 11.

Implementation Process

[t is recommended that the experimental
application should be planned in two
phases as the baseline phase and the
application phase in the studies conducted
with the Single-Subject Design method
(Krishef, 1991). In this research, in addition
to these two recommended phases, a
training and sampling phase in which
the dependent variable (creative thinking
methods) was added to the application was
placed between the first and the last phase
and the research was planned in three
phases.

The baseline phase in this study refers
to the process of determining the level
of the participants before the training on
creative thinking development methods; the
implementation phase refers to the process
of monitoring the effect of the independent
variable on the dependent variable after the
training is given. The phase between these
two implementation phases was named as
the training and sampling phase.

Firstly, in the baseline phase, the
participants were asked to write a plot.
Then, the written plot was evaluated
with the scale and an initial score
was determined. The training and
implementation phase was designed as
two modules. In the first module, which is
the training module, detailed information
about the concept of creativity, creativity
development techniques, six-hat thinking

technique and SCAMPER was given and a
sample application was carried out. During
the training process, the participants
were divided into two different groups and
trained according to different creativity
techniques. In the second module, the
application module, feedback was received
about the points that the participants
had difficulties in the first plot they wrote.
Then, they were asked to rewrite the same
plot using the creative thinking technique
they were trained in. Finally, in order to
determine the implementation level score,
the second plot written by the participants
was also evaluated with the scale. These
two different scores were analysed in the
data evaluation process.

In order not to contaminate the
data and affect the results during the
implementation, no guidance was given to
the participants about the dramatic material
at the baseline and implementation levels.
Again, for the same reason, no information
about the content of the study was given to
the participants at both levels.

Analysing the Data

Findings

The data of the participants who
volunteered to participate in the study were
evaluated separately with the Dramatic
Play Text Proficiency Scale (DPTPS) at
the baseline and intervention levels, and
then subjected to independent researcher
evaluation in order to check the agreement

Participants Baseline Level Implementation Level Difference
K-2 65 81 16
K-3 73 100 27
K-5 40 52 12
K-6 26 37 11
K-8 69 94 25

Table 3. Participant Scores
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Mean+SD z p-Value
Baseline Level Score 7 58.14 £19.23 | -2.20 <0.05
Average
Implementation Level 7 74.57+£27.01
Score Average

Table 4. Participants' Score Analysis Between BL and IL
n: sample size, Mean+SD: Mean + Standard Deviation, z: Wilcoxon Test

between the researchers. By looking at
the intraclass correlation coefficient, it
was observed that there was agreement
between the scores given by the two
researchers. In this study, the data of the
Ist researcher were taken as the basis and
the results of the 2nd researcher were also
referred to in the analysis part. The score
table that emerged after the research data
were evaluated by the 1st researcher with
DPTPS is as follows.

Six of the seven participants who
completed the study showed a positive
development between the baseline and
implementation levels. Only Participant 10
received the same score at both levels and
did not show a positive or negative change.
Based on this table, it can be said that the
creative thinking techniques used in the
research contributed positively by playing
an active role in helping the participants
overcome the difficulties they encountered
in the play writing process.

As seen in Table 4, the mean baseline
score of the participants was 58.14+19.23,
while the mean implementation score was
74.57+27.01. The difference between these
two averages was found to be statistically
significant (p<0.05). It was found that the
STH and SCAMPER techniques used in
the study were effective on the dramatic
play text proficiency score.

As a result of this research, the following
findings were reached.

- It was determined that SCAMPER and
STH had a statistically positive effect on
overcoming the difficulties encountered in
the play writing process.

- Participants who were relatively
dominant in dramatic structure obtained
more efficiency from the related techniques.

- The items that the participants
received low scores overlapped with the
points they identified as problems. When
they applied the technique to the problem
they identified, the scores of the related
items increased.

- It was observed that the participants
who were hesitant to apply the technique
did not have big differences between the
starting and application levels, and they
repeated almost the same mistakes as the
first one in the second writing.

- Both STH and SCAMPER techniques
seem to be equally effective in overcoming
the problems encountered in the
playwriting process.

- When the success rates of the
participants were analysed, no significant
difference was observed in terms of gender.

- It was observed that the participants’
use of creativity techniques as a problem
solving tool created an awareness on the
creative thinking process.

- It was observed that the creative
thinking techniques used in the application
improved the individual problem solving
skills of the participants.

- It was observed that the use of creative
thinking techniques as a problem solving
technique in the game writing process
brought motivation and concentration, two
of the components of creativity.

When the aim of the research is
analysed in the light of these findings, it is




possible to reach the following discussion
topics.

Main proivisions

During the study, the following scientific
results were developed and formulated:

- The nature of creativity, its
constituent elements, and methods for
its cultivation have been elucidated, while
its significance in art education has been
explored by addressing existing prejudices
about creativity;

- The imperative of actively
incorporating the concept of creativity,

a subject of investigation across various
disciplines, into artistic production
processes is emphasized,

- The importance of a standardized
terminology in the field is highlighted
by exposing the challenges arising from
disparate terminology in dramatic writing
when establishing evaluation criteria;

- Training on creative thinking
techniques was provided to enhance
students” awareness of creative thinking in
the context of dramatic writing education;

- Through experimental research, the
challenges faced by students in playwriting
were identified, and the discussion
was opened on how creative thinking
techniques could help them overcome these
challenges;

- Itis recommended to develop
alternative techniques and strategies in art
education.

Discussion and conclusion

In this study, the effects of techniques
based on creativity theories on overcoming
the problems encountered by students

in the playwriting process in dramatic
writing education were analysed. When
the results obtained from the findings of
the research are analysed in line with the
research hypotheses, it is revealed that the
techniques of developing creative thinking
are an effective problem solving method in

overcoming the difficulties encountered by
students in the play writing process.

According to the findings of the study,
students experience difficulties at different
points and to different degrees while writing
plays. This finding is in line with the data
of Belkis and Gimiis (2020) in the pilot
study mentioned in the introduction.
Therefore, the technique that should be
applied to solve the problem should be
flexible and functional to focus on specific
points. SCAMPER and Six Thinking Hats
Technique approach the problem through
questions and evaluate the problem from
one perspective each time. Therefore, it is
seen that these two techniques are more
effective than other creative problem-
solving techniques in overcoming the
difficulties encountered in dramatic writing
education.

In this context, in the processes of
improving and developing education in
the field of performing arts, the concept
of creativity, which is accepted as a
component of artistic production, should be
utilised more. It is possible to use creative
thinking techniques in the field of dramatic
writing as an authoring theme in in-class/
out-of-class exercises or as a functional
tool in the process of designing alternative
education models. However, for this, firstly,
the trainer needs to make in-depth studies
on what creativity is and provide students
with the basic skills on how to use the
concept functionally.

Researchers working in the field of
creativity emphasise the need to have
knowledge about the creative process
while listing the necessary conditions for
the realisation of creativity. They argue
that understanding the components and
formation stages of this process together
with the structure and function of the brain
is essential for understanding creativity
(San, 2002). Research in the field of
creativity also reveals that the creative
potential of students can develop with the
environment and appropriate education
in which they can demonstrate this skill.

CREATIVE SPACE OF THE CENTRAL ASIAN REGION ‘ i ‘ CAJAS Volume 9. Issue 2. 2024



CREATIVE SPACE OF THE CENTRAL ASIAN REGION ‘ ! ‘ CAJAS Volume 9. Issue2. 2024

In order to use creativity effectively in
dramatic writing education, it is of great
importance to have knowledge about the
structure and functioning of creativity and
to include the concept in the education

and training processes. Having in-depth
knowledge about the concept can enable
the use of creative thinking techniques not
only as a problem-solving tool, but also as
an exercise in classroom work and as an
entertaining writing theme. In addition,
prejudices and misconceptions about

the concept prevent students from being
involved in the creative process, and the
educator’s ideas about the concept directly
affect the quality of classroom activities. For
this reason, it is important to comprehend
the concept of creativity with all its
components and dimensions in order to use
it more effectively in practice.

When the literature on creativity studies
is analysed, it is seen that researchers
address the concept under four main
headings: creative person, creative process,
creative product and creative environment.
Based on these titles, creativity can be
defined as the production of a concrete
result (product or idea) at the end of a
certain active mental process by people
who are motivated to solve a problem and
who are in conditions that encourage seli-
expression.

Research in the field of creativity shows
that there is a positive relationship between
creativity and all kinds of intrinsic and
extrinsic motivation. The results of this
study also reveal that activities in which
students can reveal their creative potential
should be included in the education
curriculum. Motivation is one of the most
important factors for the emergence of
creativity in education in general and art
education in particular. Providing the kind
of motivation that will enable students
to reveal their creative potential can only
be achieved through a systematic and
programmed approach to the concept of
creativity. Especially in practice courses,
the instructor should create the necessary

physical conditions, design fun in-class
exercises, and include contemporary
educational practices in order to ensure
motivation.

Creativity-based techniques are effective
tools in teaching students how to use
the technical and theoretical knowledge
they have acquired as well as the nature
of dramatic structure during their four-
year undergraduate education. Especially
brainstorming-based techniques that
simplify the thought process and focus
on a specific point are fun and effective
tools suitable for use in writing courses.
Within the framework of this research,
these techniques, which are used to solve
the problems encountered in the design
process of a dramatic text, can be used in
the development of an existing text and
in the creation of a new character, event
or situation. In addition, the exercises to
be developed based on these techniques
can be used functionally not only in the
playwriting process but also in dramaturgy
studies. In analysing a text, the use of a
pool of questions to be created by making
use of creative thinking techniques will
provide the opportunity to make an in-
depth analysis. In this respect, creative
thinking techniques can be used effectively
in other field courses such as text analysis,
stage practice, play analysis, applied
dramaturgy, which are not included in
dramatic writing courses.

The findings of this study show that
creativity development techniques can
help students receiving dramatic writing
education overcome the difficulties they
encounter in play writing processes. In
addition to contributing to the improvement
and development of education and the
creation of a contemporary curriculum,
this situation provides a much more
concrete benefit such as directly affecting
the individual development of the
student. In addition, as a result of this
research, it was seen that it is possible
to create an awareness on the thought
process and increase productivity by



applying creative thinking techniques

in creative writing education. In this

study, the writing strategy needed by the
students, who learn all the components of
dramatic structure in detail during their
undergraduate education, was created with
creativity-centred thinking techniques.

In this study, it was seen that creative
thinking techniques, which are used as a
productivity station by different disciplines,
are also a practical and useful method for
dramatic writing education.

Studies conducted in the field of
educational sciences show that a positive
change in the educator’s views on the
concept of creativity directly determines
the role of students in creative activities. In
art education, the educator’s views on the
concept of creativity determine the extent
to which the student will be involved in the
creative process. In addition, the educator’s
approach to the concept directly affects the
student’s ability to solve the basic problems
encountered in the education process. The
fact that the workshop manager has a good
command of the definition, formation and
functioning processes of the concept of
creativity will enable more effective use of
these techniques in the workshop process.
Qualitative research to be designed in
this context will not only provide a clearer
view of the field but will also directly affect
the quality of education and training by
eliminating prejudices on the subject.

Within the framework of this research,
creative thinking techniques were utilised
at the stage of designing the dramatic
material of the students receiving dramatic
writing education. The implementation
of future studies in the scenario courses
of cinema departments and other main
art branches such as stage design and

acting will enable the concept of creativity
to be used more effectively in the field of
art education. In addition, it should be
noted that creativity exercises can be used
effectively in other field courses such as
text analysis, dramaturgy, play analysis

as well as dramatic writing courses.
Research to be designed in this context will
expand the literature and provide a better
understanding of the concept.

The introduction of alternative,
experimental training modules in education
models such as dramatic writing, which
are developed within the framework of
workshops where students work one-to-
one with students, is of great importance
for the improvement and development of
education. For this reason, it is essential
to carry out similar applied experimental
research in the field in order for education
to meet contemporary standards. In
addition, the integration of interdisciplinary
research into theoretical and practical art
education is also important in terms of
creating contemporary standards in art
education.

Finally, through this research, it has
been experienced that alternative learning
approaches and different educational
strategies have been put into use in
dramatic writing education by using
the tools of different disciplines and it
has been observed that positive results
have been obtained. In this period when
experimentation in the field of practice
comes to the fore, dramatic writing
education should invite alternative
strategies from the academy to the inside
instead of being closed inwards. Because
contemporary educational strategies that
will meet the needs of the digital world can
only be created by courageously using the
tools of different disciplines.
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FOHyc dmpe Nomioww
Yuusepcuret Kadkaca (Kape, Typuust)

Oasanem beakuc
Yuuepeuret Jokys itmosb (Mamup, Typuust)

MUCMOJIb30BAHUE TEOPUI KPEATUBHOCTU B OBPA3SOBAHMM MO APAMATYPTMUYECKOMY MUCbMY

AHHoOTauus. [1ns [OCTUXKEHMS COOTBETCTBMUS 0O6pa3oBaTe/bHbIX NPOLECCOB MEXAYHAPOAHbIM
CTaHAapTaM OLEeHKM M aTTecTaumu, Heo6XoAnMO BHeLpEHUE YCTOMUMBbIX, MIAHUPYEMBIX U
000CHOBAHHbIX METOLOB U CTpaTerni. B JaHHOM uccnesoBaHUM U3yUYeHbl TEXHUKKU KPEATUBHOMO
MbiwneHus SCAMPER u «lllecTb Wwnsn MbllWNeHUs» B KAYeCTBE METOAOB PELLEHUS 33434 U CTpaTerui
NMMCbMa B KOHTEKCTE HanncaHua nbec. MiccnepoBaHue npoBoaunoch cpeamn 11 ctyneHToB 2-ro u 3-ro
KypcoB Kadenpbl ApamMaTypruyeckoro nMcbMa 1 apamatyprum @akynbrera UCMONHUTENbCKUX UCKYCCTB
rocyaapcTBeHHoro yHueepcuteta. Cemb 13 11 nobpoBonbLeB 3aBepwinamn 0b6a Moayns U COCTaBUU
OCHOBHYO rpynmny uccnenoBaHus. B pabote Mcnonb3oBancs sKCnepuMMeHTanbHbIN Au3aiH AB, oouH 13
OOHOMEPHbIX KCMEPUMEHTANbHbIX NAaHOB. [1ns c6opa AaHHbIX MPUMEHANACH LLKANA KOMMETEHTHOCTH
npamatuyeckoro Tekcta (DPTPS). O6paboTka AaHHbIX MPOBOAMAACH C UCMONb30BAHWEM rpadMyeckoro
aHanu3a B cTatuctuyeckom nakete SPSS 26.0. Ing aHanu3a faHHbIX NPUMEHSIUCL ONMCATESbHbIE
CTaTUCTMYECKME MeTOAbl (YAaCToTa, CpefHee 3HaueHue, CTaHAAPTHOE OTKIIOHeHWe). Pe3ynbTathl
MCCnefoBaHUS MOKa3anu, YTO TEXHUKM KPEATUBHOIO MbILWIEHWS CMOCOBCTBYHOT MPEOLOIEHUIO
TPYLHOCTEW, BO3HMKAKOLWMX Y CTYAEHTOB MPU HAaNMCAHUU MbeC, NMOBbILAKT 0CO3HAHUE MbIC/IUTENbHbIX
NpOLLeCCOB U YBEIMYMBAKOT MPOAYKTUBHOCTb B 0OYYEHUM KpeaTUBHOMY NUCbMy. [puMeHeHne
MHCTPYMEHTOB Pa3NNyHbIX AUCLMMNANH NO3BONSIET aKTUBMPOBATb a/lbTEPHATUBHbIE 06pa3oBaTeibHble
noAxofnbl U CTpaTernu B npoLecce obyyeHus ApaMaTypruyeckoMy nucbMmy.

Knroueenie @osa: O6pazoBaHue ApaMaTyproB, TEXHUKM KpeaTuBHOro MbiwneHus, SCAMPER, meTop,
LIECTb LWASM MbILUIEHNUS, OLHOMEPHbIN 3KCMEPUMEHTANbHbIN AU3aNH.

Ana yumupoeanus: Tiomioww, KOHyc Empe n O3nem benkuc. «Mcnonb3oBaHme Teopuii KpeaTUBHOCTH

B 06pa3oBaHMM MO ApamaTtypruyeckomy nucbMy». Central Asian Journal of Art Studies, 7. 9, N22, 2024,
c.16-35, DOI: 10.47940/cajas.v9i2.897

Aemopbl npoyumanu u 0006puaUu OKOHYAMENbHbIU 8apUAHM pyKonucu u 3aseastom ob omcymcmeauu
KOHGIUKMA UHMepecos.
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FOHyc Ampe Nomiow
Kadxac Yuusepcuteri (Kapce, Typkus)

Osaem benkbic

JHoxys D#ton Yuusepeurerti, (Mamup, Typkust)

[PAMA >XA3Y BIJ1IM BEPY BAFOAPJIAMACBIHZA LUbIFAPMALLbIJIbIK TEOPUANIAPBIH KOJIAAHY

Tyiinpeme. binim 6epy yaepictepiHiH Xanbikapasblk 6aranay xxaHe cepTudukaTTay CTaHAapTTapbiHa
COVIKeCTIriHe KO XeTKi3y YLWiH TypaKTbl, )XOCMAP/bl XXSHE Heri3fenreH apictep MeH cTpaTernanapabl
eHrisy kaxert. byn 3eptrey SCAMPER xaHe Six Thinking Hats wbiFapMalublinibik oinay agictepiH
npobnemaHbl Welwly aaictepi MeH ApamaTyprusi KOHTEKCTIHAETI Xa3y cTpaTernanapbl petiHae
KapacTbipbliaabl. 3eptrey MeMnekeTTik yHuBepcuTeTiHiH CaxHanblk, eHep GakynbTeTiHiH, «pama xasy
XoHe apamaTyprusy» kadenpacbiHbiH, 2 )XaHe 3 KypcTapblHAa OKuUTbIH 11 cTyaeHTTiH apacbiHaa
Xyprisingi. 11 epikTiHiH eTeyi eki Moaynbai Ae asKTan, Heri3ri 3epTrey TobblH Kypaabl. 3epTTeyae 6ip
o/EeMU IKCMEPUMEHTTIK KOHCTPYKLMANapabiH 6ipi AB akcnepuMeHTTiK An3aiHbl KONAAHbIIAbL.
[epekTepai >K1Hay ywWiH apaManblk MaTiHAIK Ky3blpeTTinik wkanacel (DPPTS) nanganaHbingbl.
ManimetTepai eHaey SPSS 26.0 ctatucTnkanblk, NakeTiHAe rpaduKanbik Tangayabl KOAAAHY apKbibl
Xy3ere acblpbingbl. Jepektepai Tangay ywiH cunatramanblk, CTaTUCTUKANbIK 94icTep (KMinik, opTawa,
CTaHAAPTTbI aybITKY) KONAAHbINAbI. 3epTTey HaTUXKeNepi WbiFapMallblibIK OMnay aAicTepi CTyaeHTTepre
nbeca a3y KesiHae Ke3aeceTiH KMbIHAbIKTapAbl XXeHyre, oinay npowuectepi Typanbl XxabapaapabiKTbl
APTTbIPYFa XaHE LWbIFapMalUbIIbIK Xa3yFa YMPEeTyae eHIMAINIKTI apTTbipyFa KOMeEKTeCeTiHiH KepCeTTi.
OpTYpAi NSHAEPAIH KypanaapbiH naMaanaHy Apamanblk XasyFa yMpeTy npoueciHae 6anama 6inim
6epy Tacinmepi MeH cTpaTerusnapbiH 6enceHgipyre MyMkiHaik 6epesi.

Tyiiin e30dep: [pamaTyprrepre 6inim 6epy, WwoiFapMalubiabik, oinay Tacini, SCAMPER, ovinayabiH,
anTbl Kannarbl d4ici, 6ip enwemMai 3KCNepUMEHTTIK AM3aiH.

Aaiieke3 ywiH: Tiomioww, KOHyc EMpe, xxaHe B3nem benkbic. «[lpama a3y 6inim bepy
barfapnamachiHaa LWbiFapMallbliblK Teopuanapbid konaaHny». Central Asian Journal of Art Studies, T. 9,
N22, 2024, c.16-35, DOI: 10.47940/cajas.v9i2.897

Asmopnap Kom#azbaHelH COHFbI HYCKACbIH OKbIN, Maky10adbl ¥aHe Myddenep KaKmblfbiCbIHbIH
HOKMbIFLI Mypansl ManiMoelioi
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