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Abstract

This article is devoted to the problem of early prevention of teacher’s emotional burnout to preserve their
health, stimulate personal and professional development.

The main idea of the article is the need for early comprehensive psychodiagnostics of professional and
personal development of teachers for the prevention of teacher’s emotional burnout. A theoretical analysis
of diagnostics models of pedagogical activity of the teacher and methods of its diagnostics is carried out
in the article. The analysis held revealed the problem of insufficient development of a comprehensive
psychodiagnostic approach to the prevention of emotional burnout of teachers. The article describes the
author’s method of comprehensive psychodiagnostics of pedagogical activity, taking into account its three
components: design and gnostic, communicative-perceptive and reflective components. The application of
comprehensive psycho-diagnostic approach to pedagogical activity of a teacher has shown its effectiveness
in the prevention of emotional burnout of teachers.

Keywords: genesis of stress, semantic parameters, protection against stress, psychological risk, threats,
psychological diagnostics, constructive and gnostic components, communicative, perceptual and reflexive

components, teacher’s pedagogical activity.
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Introduction

Back in the 70s, a number of
researchers drew attention to a fairly
common state of emotional exhaustion
in persons engaged in various fields
of communication activities (teachers,
doctors, social workers, psychologists,
managers). As a rule, these specialists
at some stage of their activities suddenly
began to lose interest in it, to be indifferent
to their duties, conflict with colleagues on
unimportant issues. In future, they usually
developed somatic diseases and neurotic
disorders. The changes observed, as it
was found, were caused by prolonged
exposure to occupational stress. The term
"burnout” appeared which in the Russian
psychological literature is translated as
"BbIropaHue” or "cropaHue”. Currently,
there is a common point of view on the
essence of emotional burnout and its
structure [1, 2, 3].

The relevance of the topic of emotional
burnout is due to the increasing demands
on the part of society to the personality of
the teacher, as the teaching profession
has a huge social importance. The ability
to empathize (empathy) is recognized
as one of the most important qualities
of a teacher, but the practical role of
emotions in professional activity is
evaluated inconsistently. We can say that
teachers are not prepared for possible
emotional overload, do not form in him
purposefully relevant knowledge, skills,
personal qualities necessary to overcome
the emotional difficulties of teacher’s
profession.

In modern conditions, the activity of
the teacher is literally saturated with
factors that cause emotional burnout:

a large number of social contacts per
working day, extremely high responsibility,
underestimation of professional

importance among management and
colleagues, the need to be in "shape”all
the time. Now the society declares the
image of a socially successful person, this
is the image of a self-confident person,
independent and determined, who has
achieved career success. Therefore, many
people try to fit this image to be in demand
in society. But to maintain an appropriate
image, the teacher must have internal
resources.

Also, the profession of a teacher is one
of the professions of altruistic type, which
increases the likelihood of burnout.

Burnout — what is it?

There are three main stages of burnout
syndrome in teachers [1, 2, 3]:

— at the first initial stage, teachers
have individual failures at the level of
performance of functions, voluntary
behavior: forgetting some of these things
(for example, if the required entry in the
documentation, wondering whether the
student planned question that the student
answered the question posed, failures
to perform any physical actions, etc.).
Because of fear to be mistaken, this is
accompanied by increased monitoring and
multiple verification of compliance with
operational actions against a sense of
neuropsychic tension;

— at the second stage, there is a
decrease in interest in work, the need
for communication (including at home,
with friends): "don’t want anyone to see”,
"on Thursday, the feeling that it's Friday”,
"week into the never-ending”, the growing
apathy towards the end of the week, the
emergence of resistant somatic symptoms
(no powers, energy, especially towards
the end of the week; headaches in the
evening; "a dead and dreamless sleep”,
the increase in the number of colds);
hyperirritability (any little thing starts to
irritate);
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— the third stage- actually personal
burnout. It is characterized by a
complete loss of interest to work and
life in general, emotional indifference,
dullness, unwillingness to see people
and communicate with them, a sense of
constant lack of strength.

Especially dangerous burnout is at
the beginning of its development, as the
"burnout” teacher, as a rule, is not aware
of its symptoms and changes which in
this period are easier to notice from the
outside. Emotional burnout is easier to
prevent than to cure, so it is important
to carry out early diagnosis of emotional
burnout of teachers in the framework of
psychological support for the preservation
of psychological health of teachers.

Studies conducted among teachers
and social workers clearly show that in this
occupational group there is a risk of early
negative effects of prolonged stress. The
initial symptoms of mental burnout occur
already in a group of young teachers with
little experience (V. Orel [4]). Therefore, we
studied various methods of diagnostics of
emotional burnout, primarily in the context
of professional activities.

In general, to ensure the development
of the above-mentioned integral
components of the teacher’s work and
monitor the dynamics of his professional
and personal advancement, it is necessary
to have valid diagnostic tools. Various
researchers have attempted to develop
such tools. The most common at the
end of the 20th century was the method
of assessing teacher’s pedagogical
competence by L. Mitina [2]. The creation
of which is based on the method of
teacher’s activity evaluation (MTAE),
proposed by representatives of American
Association of Humanistic Psychology
(Hazard, etc.), then modified and tested
in a number of secondary schools and
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pedagogical institutes in Moscow, Nalchik,
Orsk (Mitina [2]).

The method allows to assess the level
of development of two groups of teacher
competencies: methodical and subject
teacher training (competence |, II, 1l
V) and communication skills, the ability
to create a creative atmosphere in the
classroom (competence IV, VI, VII).

| — receiving information on the request
of a student and his progress in learning,

Il — demonstration of teacher knowledge of
the subject, written and oral presentation
of the material, lll — organization of lesson
time, classroom space, teaching aids

and technical means for training, IV —
communication and interaction of teachers
with students, V — demonstration of
appropriate teaching methods by teacher,
VI — maintaining the creative atmosphere
in the classroom, VIl — keeping acceptable
behaviour of students in the classrom by a
teacher [3].

With the undoubted value of the results
obtained in the course of this technique,

a number of its disadvantages should be
pointed out: cumbersomeness, that is, the
duration of carrying out and processing,
the lack of diagnostics of the reflexive
component of pedagogical activity, the
lack of data on standardization anWith the
undoubted value of the results obtained in
the course of this technique, a number of
its disadvantages should be pointed out:
cumbersomeness, that is, the duration

of carrying out and processing, the lack

of diagnostics of the reflexive component
of pedagogical activity, the lack of data

on standardization and validation of the
methodology. To conclude about the
competence of the teacher, the data
obtained in the survey are compared

with the data of selecting of teachers of
different work experience in school, that
is, with certain indicators interpreted
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as standard. Thus, this technique
makes it difficult to track the teacher’s
own dynamics when the results of his
activities are compared with his previous
achievements.

To date, the training of teachers
with new educational technologies, for
example, inclusive, competence-based
education requires the development of a
system of psychological and pedagogical
diagnostics of personal and professional
development of teachers both to identify
the effectiveness of the process of
training teachers, and, in general, to
improve their professional and personal
development, which is an undoubted part
of the prevention of emotional burnout of
teachers.

Methods

For psychological and pedagogical
diagnostics of personal orientation and
emotional flexibility of teachers as the
basis of early prevention of emotional
burnout of teacher A. Garber and M.
Demidenko developed a comprehensive
package consisting of such standardized
methods as: express method - diagnostics
of the pedagogical orientation of teacher
(EMDPQT), the method of determining
the locus of control (scale of J. Rotter), a
guestionnaire of social and psychological
adaptation of Carl Rogers and Peter
R. Diamond (Q-SORT-technique), a
methodology for assessing a psychological
climate in the teaching staff (by A.
Petrovsky), a method of studying the value-
oriented unity of the staff (according to V.
Shpalinskyi) [5, 6].

Later, this package of psychodiagnostic
techniques was supplemented by A. Garber
questionnaire (AVEM — Arbeitsbezogenes
Verhaltens — und Erlebensmuster) of types
of behaviors and experiences associated
with the work, which was developed by U.

Shaarshmidt and A. Fischer at the Institute
of Psychology, University of Potsdam [7,
8, 9]. Theoretical prerequisites to design
the questionnaire was the concept of
coherence by A. Antonovsky, mechanisms
of coping with stress by R. Lazarus and
methodological principles of the theory of
professional burnout by C. Maslach.

To study the styles of pedagogical
communication, i.e. in a certain sense of
professional orientation and emotional
flexibility in the system of student-teacher
interaction, the following methods were
recommended in this psychodiagnostic
package: the method of "Test chart of
communicative activity” by A. Leontiey,
method of diagnostics of pedagogical
communication style (Author I. Yussupov)
[5, 6].

However, these psychodiagnostic
procedures could not give a complete
picture of professional work of a teacher
and allow early diagnosis of emotional
burnout of a teacher. It was necessary
to find additional diagnostic tools. For
the above reasons, A. Garber and M.
Demidenko modified the techniques of L.
M. Mitin and methods of analysis of the
lesson by N. Flanders [5, p. 10-12].

Results

The result of this work was the creation
of a methodology to assess teacher’s
productivity (methodology for assessing
the effectiveness of teachers of authors
A. Garber, M. Demidenko). It reflects
a certain conceptual approach to the
analysis of the key competencies of a
teacher. The essence of this approach is
to highlight the three main components
of pedagogical activity: design and
gnostic, communicative-perceptive and
reflective. Design and gnostic component
is the organization of cognitive activity
of students in order to assimilate the
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information volume provided by the
curriculum. This component includes a
number of indicators: 1 — the form of
presentation of educational material, 2

— demonstration of appropriate teaching
methods by the teacher, 3 — ways of
explanation in case of misunderstanding of
educational material [6, p.11--12].

Discussion

The communicative-perceptual
component focuses on the communication
of a teacher and a student in academic
process and the creation of conditions
for creative expression of a student.

This component contains the following
indicators: 1-communication of teachers
with students in the classroom,
2-maintaining a creative atmosphere in the
classroom, 3-presentation of information
to students about their progress.

The above components are subjected to
reflexive analysis, thus, the reflection of a
teacher has a dual focus, on the one hand,
on the forms and methods of presentation
of educational material, on the other - on
the emotional background of interaction
with the student and maintaining the
creative atmosphere of the lesson.

The formation of each of the indicators
of design and gnostic, communicative-
perceptual and reflective components
is estimated at five levels: reproductive,
adaptive, local-modeling, system-modeling
and system-developing.

This diagnostic unit was later

supplemented by A. Garber by Leipzig
express test for the detection of
chronic stress (LETS) (Authors of the
Russian version of the test: A. Garber,
L. Karapetyan, K. Reschke, the authors
of German version of test. Reschke & G.
Schroeder, University of Leipzig, Germany)
[13, 14].

LETS is designed as a screening test
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in which one subject matter is focused

on the study of stress components such
as: loss of control, loss of meaning,
negative emotions (anger, dissatisfaction,
frustration), sleep disorder and related
psychosomatic warning signals, inability
to rest, a topic which emotionally negative
and long effect on people as the critical
situation and the lack of socio-emotional
support.

Conclusion

As part of the theoretical development
of the test fundamental semantic
parameters were identified that best
describe the genesis of stress and
strategies to overcome it. These
parameters are personal resources that
increase the level of protection of a person
under the influence of stress, which has a
beneficial effect on his mental health. They
have a decisive influence on the decision
on the appropriateness of action, allow
to predict the behavior and successful
overcoming of stress. A high level of stress
on some or all parameters of the rapid
test indicates an increased psychosocial
risk and threat to human health. In the
Russian-language version, the test was
conducted on both students and teachers,
showing its validity and importance for the
prevention of emotional burnout of the
teacher and in general increase his stress
resistance.

Thus, early prevention of emotional
burnout of teachers should be based on
a comprehensive psychological diagnosis
of design and gnostic, communicative,
perceptual and reflexive components of
pedagogical activity of teachers.
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Anena Fap6ep
Rehaklinik "Reinhardshohe”

(bag-BunbgyHreH, lepmaHus)

NMPEAOTBPALLEHUE 9MOLIUOHAJIBHOIO U3rOPAHUA YYUTENA: COXPAHEHUE U
YKPEINJIEHME 310POBbfl YYUTENA

AHHOTaUMA

Cratbsl nocesiLeHa NpobaemMe paHHeN NPodUNaKTUKN IMOLMOHANBHOMO BbIFOPaHUs yuutenen ans
COXPaHEHUS UX 340POBbS, CTUMYTMPOBAHMS IMYHOCTHOIO U NPOdPECCUOHaNbHOro pa3sutmsa. OCHoBHas naes
CTaTbM - HEO6XOAMMOCTb PaHHEN KOMMIEKCHOM NCUXOANArHOCTUKM NPOdECCUOHANBbHOIO U IMHYHOCTHOMO
pPas3BUTHS yunTensa ansg NnpodunaKkTMKM 3IMOLIMOHANbHOMO BbiropaHus yuntens. B ctatbe npoBoauTcs
TEOPETUYECKUIM aHaNM3 Moaenen AMarHoCTUKK NeaarornyecKon AeaTenbHOCTU YYUTeNs n MeToaoB ee
OnarHocTuKK. NpoBeaeHHbIN aHan13 BbiiBU NPO6eMY HEAOCTAaTOYHON Pa3pabOoTKM KOMMIEKCHOIO
NMCUXOANArHOCTUYECKOro NoaxoAa K NPoPUIaKTUKE IMOLMOHaNbHOMO BbIrOPaHUs yuutenen. B ctatbe
onvcaHa aBTOPCKas MEeTOAMKa KOMMIEKCHOM NCUXOANArHOCTUKM NeJarornyeckon 4esTeNlbHOCTH C y4eToM
Tpex ee COCTaBMAAOLWMNX: KOHCTPYKTUBHO-THOCTUHECKON, KOMMYHUKATUBHO-NEPLENTUBHOM N pePNEKCUBHON.
MprUMeHeHWEe KOMMIEKCHOrO NCUXOANArHOCTUYECKOro NoAxoaa K neaarorMyeckomn AeaTenbHOCTH yuntens
noKasaso cBo 3GPEKTUBHOCTb B NPODUIAKTUKE 3MOLIMOHANIbHOIO BbIFrOPaHUs yYUTeNs.
KnioueBble cnoBa: reHe3unc cTpecca, CEMaHTUYeCKMe napameTpsbl, 3alluTa oT CTPecca, NCUXoN0rniyecKum
PUCK, YrpO3bl, MCUXONOrMYECKas AMarHoCTUKa, KOHCTPYKTUBHbIA U THOCTUYECKUE KOMMOHEHTHI,
KOMMYHWKaTUBHbIN, MEPLENTUBHbIN U PEDNEKCUBHBbIE KOMMOHEHTbI, Negarornyeckasn 4esTeNlbHoCTb

npenoaaBartend.

Anena lFapGep
Rehaklinik "Reinhardshéhe”

(bag-BunbayHreH, lepmaHus)

OKbITYLIbIHbIH 3MOLMOHANAbI KYHSENICIHIH AJIAbIH ANY: ¥CTA3/1bIH
AEHCAYJIbIFbIH CAKTAY }X9HE HbIFAHTY

AHpgaTna

MaKana OKbITYLWbIHbIH, JeHCay/blFblH CaKTay, }XEKe }aHe KaCibu JaMyblH biHTaNaHAbIPY YLWiH 3MOLMOHaNAbI
KYW3eniCiHiH epTepeK anablH-any MaceneciHe apHanfaH. MakanaHblH Heri3ri Maesicbl — MyFaniMHiH,
3MOLMOHaNAbl KYM3eniciHiH, anfblH any ywiH MyFaniMHiH KOCiOM KaHe XKeKe AaMyblHbIH epTe KelleHai
NCUXOANArHOCTUKACbIHbIH, KaXeTTiNiri. Makanaga mMyraniMHiH negarorMkanblK iC-opeKeTiH AgnarHocTuKanay
MOZAeNbAEPi MEH OHbI AMArHOCTUKaNay aA4iCcTepiHe TEOPUANBIK Tanaay *kacanagpl. Tangay myraniMmaepaiq
3MOLMOHaNAbl KYW3enicCiHiH anablH — anyra KeweHi NCUXoanmarHoCTUKasbIK TOCINAIH XETKINIKCI3 aamybl
MaceneciH aHblKTagbl. MaKanaga yl KOMNOHEHTTI eCKepe OTbIPbIN, NejarorMKasnblK iC-9pPEKETTIH KeleHai
NCUXOANArHOCTUKACIHbIH, @aBTOP/IbIK 94iCTEMECI cunaTTanFaH: KOHCTPYKTUBTI-THOCTUKASIbIK, KOMMYHUKaTUBTI-
nepuenTmuBTi }XoHe pedneKcunBTi. MyraniMHiH nefarornKkablK ic-opeKeTiHe KelleHi NCUXOAMarHoCTUKablK
TocinAi KongaHy MyFaniMHiH 3MOLMOHaNAbl KYWin KanyblHblH angblH-anyaa e3iHiH TUiIMAINIriH KepceTTi.

Tipek ce3aep: KyN3enicTiH reHe3uci, ceMaHTUKasblK NapaMeTpiep, CTPECCTEH KopFay, MCUXOOMUANbIK
Kayin, Kayintep, NCUXONOrUSANbIK AMAarHOCTUKA, KOHCTPYKTUBTI }KOHE MTHOCTUKasbIK KOMMOHEHTTED,

KOMMYHUKaTUBTI, NEPLENTUBTI }KoHe pedNeKCHUBTI KOMMOHEHTTEP, MYFaiMHIH NefarornkanblK KblI3METi.
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