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Abstract. The relevance of the study is determined by the need to develop professional and creative
activity in future specialists in popular music as a key quality ensuring their competitiveness in

the modern cultural and educational space. Popular music performance requires not only technical
proficiency but also the ability for creative thinking, stage adaptability, and artistic independence.
However, higher education practice still lacks systematic approaches to diagnosing and fostering

this quality, which constitutes the research problem. The aim of the study was to identify the level

of professional and creative activity of students majoring in popular music performance through the
application of a set of diagnostic methods, as well as to determine directions for further development
of pedagogical conditions for its formation. The study objectives included clarifying the structure of
the phenomenon, selecting and testing diagnostic methods, conducting the ascertaining stage of

the experiment, and analyzing the influence of the educational environment on the development of
key components of activity. Conducting a formative experiment was not objective of this study and
remained beyond its scope. The methodological basis consisted of modern concepts of creativity and
professional training of musicians. The study employed the Kaufman Domains of Creativity Scale
(K-DOCS), the Performance Anxiety Scale for Music Students (PASMS), surveys, tests, pedagogical
observation and self-assessment scales, which made it possible to comprehensively assess the
motivational, cognitive, emotional-volitional, operational-activity, and reflective components. These
diagnostic methods were applied and adapted for the first time to students majoring in popular music
performance. Their use made it possible to identify problem areas in the development of professional
and creative activity, thereby creating a foundation for the development of a pedagogical methodology
and its subsequent implementation in further studies. The results showed that, for most students, the
level of professional and creative activity remains average, with the most significant deficits observed
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in goal-setting, stage confidence, and reflective skills. The practical significance of the study lies in the
fact that the integration of diagnostics and pedagogical support creates the conditions necessary for
training specialists capable of stage self-realization and pedagogical activity.

Key words: professional and creative activity; musical performance; professional training;
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music specialists.
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Introduction

In the context of modernizing public
consciousness and shaping national
identity, the task of preparing future
specialists with a high level of professional
and creative activity acquires particular
significance. Musical culture is viewed not
only as an element of spiritual heritage,
but also as an effective instrument for
fostering a creatively active personality
capable of seli-realization. The Cultural
Policy Concept of the Republic of
Kazakhstan for 2023-2029 emphasizes
the importance of supporting composers
and performers, preserving national
traditions, and engaging youth with
authentic artistic values (Cultural Policy
Concept of the Republic of Kazakhstan
Jor 2023-2029). Professional readiness for
creativity, personal initiative, the ability to
make independent decisions, and artistic
interpretation are key characteristics of

a modern, competent graduate of an arts
university. The need to prepare creatively

active specialists today is determined by
current global and national challenges.
Firstly, the labor market is undergoing
transformation under the influence

of digitalization, automation, and the
introduction of artificial intelligence,
requiring graduates to demonstrate
flexibility, creativity, and the capacity

for innovative thinking. Secondly,

the Kazakhstani education system is
transitioning to a competence-based
model of instruction, aimed at developing
practical, interdisciplinary, and digital
skills, as well as critical thinking. Thirdly,
there is a growing recognition of the role
of the creative industries as a driver of
economic and cultural development, which
further increases the importance of arts
education and the creative potential of the
individual. It is precisely in the process

of artistic creativity that the individual
qualities of a specialist are most fully
revealed, shaping their professional
identity, capacity for self-reflection,
initiative, and sustainable development.



President Kassym-Jomart Tokayev, in
his report at the Republican Congress of
Educators, emphasized:

“Today, the main factor is not a diploma
or certificate for employers. They value,
above all, disciplined and diligent young
specialists who are open to new knowledge
and ready to adapt to changing realities”
(Republican Congress of Educators).

This statement underscores the need

to reconsider traditional approaches to
professional training in art universities,
including a stronger focus on developing
personal maturity, responsibility, and
the ability to act flexibly in changing
professional environments.

In this regard, one of the central tasks
of contemporary higher music education
is the creation of a favorable educational
environment aimed at enabling students to
gain experience in creatively transformative
activities, through which the key
components of professional and creative
engagement are formed. As pedagogical
practice demonstrates, such engagement
is fully realized within the context of
a genuine professional environment -
whether concert, stage, project-based,
or pedagogical. It is only within such
activities that students can truly develop
a sense of professional identity, foster
initiative and responsibility, and shape
their own artistic perspective. At the same
time, psychological and pedagogical
diagnostics of professional and creative
engagement serves as a crucial instrument
for supporting this process, allowing not
only for the assessment of students’ level
of development but also for the targeted
enhancement of motivational, cognitive,
emotional-volitional, operational-activity,
and reflective components that ensure the
successful professional formation of future
specialists in the field of popular music
performance.

An analysis of the scientific literature
indicates that certain aspects of the issue
under consideration have been reflected
in the works of various authors. These

include, for example, the creative potential
of the individual (Komenda et al.; Andreev;
Zagvyazinsky), the specific features of
developing students’ creative activity in
the educational process (Alexeyenko;
Kisimisov; Balobanova; Vyatkin), and the
issues related to the creative component of
educational content (Khutorskoy).

Various aspects of the professional
training of music teachers among
Kazakhstani music educators (Uzakbayeva,
Zherdimaliyeva, Ibrayeva) are examined in
music and pedagogical research.

Contemporary studies place particular
emphasis on the psychological and
pedagogical assessment of professional and
stage performance activity among music
performers (Cirakoglu; Sheriff).

Methods

The study was conducted at the Temirbek
Zhurgenov Kazakh National Academy of
Arts among undergraduate students of the

educational program 6B02194 “Stage Art”.

A total of 96 students participated in the
research, divided into a control group (47
participants) and an experimental group
(49 participants).

The methodological framework of
the study was based on the concept of
professional and creative activity as an
integrative personal quality encompassing
motivational, cognitive, emotional-
volitional, operational-activity, and
reflective components.

Validated methodologies and a
comprehensive set of psychological and
pedagogical techniques were employed for
the diagnostics, including questionnaires,
surveys, testing, pedagogical observation
and self-assessment scales. The primary
tools used were:

« Kaufman Domains of Creativity Scale
(K-DOCS) - to assess the motivational
domain and creative activity;

+ Performance Anxiety Scale for Music
Students (PASMS) - to identify the level
of performance anxiety and emotional
resilience;
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+ Thematic discussions and testing - to
diagnose the cognitive component;

* Observation and interviews - to
analyze the operational-activity and
reflective components.

Results

The ascertaining stage of the experimental
work was conducted at the Temirbek
Zhurgenov Kazakh National Academy

of Arts. Its purpose was to identify the
orientation toward professional and creative
activity of future specialists in pop music
by analyzing the content of the educational
program 6B02194 — “Stage Art” and its
academic and methodological support.

At the ascertaining stage, in order to
determine the initial level of formation of
professional and creative activity among
future specialists in pop music, diagnostics
of students’ professional and creative
activity was carried out both in the course
of their educational activities and in
extracurricular activities. The experiment
involved 96 undergraduate students, from
whom two groups were formed — a control
group (47 students) and an experimental
group (49 students).

The methodology was aimed at studying
the motivational, cognitive, emotional-
volitional, operational-activity, and
reflective components of the formation
of students’ professional and creative
activity. When selecting the methodology,
particular attention was paid to the
efficiency of data processing, accessibility,
and the possibility of result interpretation.
We conducted an initial assessment of the
levels of professional and creative activity
among students in both the control and
experimental groups. The ascertaining
experiment was carried out in four stages
and was aimed at diagnosing the levels of
the aforementioned components.

[t should be noted that the division
of professional and creative activity
into components is conditional, as they
are manifested in close interrelation

in pedagogical practice. Motives are
considered complex phenomena of

the human psyche. In psychology and
pedagogy, there are no methods for their
direct measurement; they are diagnosed
through indirect methods.

The motivational component was
assessed through student surveys and
questionnaires. The methodology applied
was developed by J. Kaufman - the
Kauiman Domains of Creativity Scale
(K-DOCS) (McKay, Karwowski and
Kauiman). The questionnaire comprises
50 statements divided into five domains:
academic, daily, artistic, interpersonal,
and performance (McKay, Karwowski,
and Kaufman). Each domain reflects a
particular type of creativity corresponding
to different forms of social and professional
activity. In the present study, emphasis was
placed on the Performance domain, which
is aimed at identifying the level of creative
activity in musical and stage performance -
the professional environment most relevant
for future specialists in the field of popular
music.

Psychometric characteristics of the
K-DOCS confirm its validity and reliability
as a tool for measuring creativity across
various professional and educational
contexts, including art education. The
application of this scale makes it possible to
examine not only the presence of creative
manifestations, but also the depth of their
integration into an individual’s professional
identity.

Through responses to the following
questions:

- How confident do you feel performing
on stage in front of an audience?

- How capable are you of spontaneous
improvisation during a musical
performance?

- How easily can you express emotions
through musical performance?

- How often do you participate in
productions, concerts, or performances that
require creative input?

- How comfortable are you taking on a
leading role in group performances?



The K-DOCS method allows for
the identification of not only students’
subjective self-assessment of creativity,
but also the degree of their engagement
in creative activity. This, in turn, serves as
an indirect yet significant indicator of their
motivation for professional and creative
self-fulfillment, which makes this method
particularly valuable in the context of
pedagogical diagnostics in art universities.

The results of the survey for the
Performance domain block of the K-DOCS
method revealed that students demonstrate
a sufficiently high level of engagement in
creative activities and a strong aspiration
for stage self-realization. The majority
of respondents reported confidence
in public performances, readiness for
improvisation, and the ability to convey the
content of a musical piece with emotional
expressiveness. In addition, positive
responses to the question regarding
comfort in assuming a leading role within
a group indicate a well-developed personal
and communicative maturity, which
is essential for successiul professional
fulfillment in the field of popular music
performance.

Questionnaires aimed at identifying
the motives behind professional choice
were also used for diagnostic purposes.
Examples of the questions include:

- Why did you choose this particular
faculty rather than another?

- Why did you choose the profession of a
pop music artist specifically?

- Do you plan to connect your
professional activity with the pop music
stage?

- What influenced your choice of
profession?

- What prospects do you see in this field
of study?

- How important is the opportunity for
self-realization through performing on
stage to you?

- Are you willing to teach at music
colleges in the future?

The survey results revealed the
following:

- Of the respondents, 45% answered
the question “Why did you choose this
faculty rather than another one?”, and
among them, 20% indicated that their
primary motivation was the desire to work
as a pop music performer.

- In response to the question “Why did
you choose the profession of a pop music
performer?”, 75.3% of students stated
that their motivation was to obtain a higher
education in music. 18.3% of students
admitted that they had no other choice.

- 59.49% of students consciously chose
the profession of a pop music performer
and plan to pursue a career in this field.
17.5% chose this profession out of a love
for the stage and a desire to bring aesthetic
enjoyment to their audience. 21.8 % of
students linked their professional choice
to the motivation for self-improvement and
self-affirmation. 39.9% of respondents
stated that they do not wish to work as
teachers in music colleges, considering this
profession to be both unprestigious and
poorly paid.

The study of the cognitive component
of students’ professional and creative
activity was carried out using a combination
of methods: questionnaires, analysis of
written and oral responses, observation
of the completion of theoretical and
practical tasks, as well as targeted thematic
discussions.

Special attention was paid to assessing
the quality of professional knowledge,
the depth of comprehension of the course
content, and students’ ability to generalize,
think analytically, and transfer knowledge
to new creative situations. One of the
tools used was a thematic discussion titled
“What professional and creative activity
means to me in the profession of a stage
performer”, which included the following
questions:

- In your opinion, what constitutes the
intellectual component of creative activity?
- What knowledge and skills, in your
view, form the foundation of successiul

stage performance?
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- How important is it to use imagination
and associative thinking in the learning
process?

- How do knowledge of music theory and
musical analysis influence your approach to
performance?

The results of the discussion revealed
a variety of, and at times contradictory,
perceptions among the students.
Specifically, 34.7 % of respondents equate
cognitive activity with “broadening one’s
horizons” and “interest in acquiring new
knowledge”, while 28.9% associate it with
a deliberate approach to preparing musical
material. Approximately 18% of students
believe that the cognitive component is
expressed through the ability to interpret
a musical work from the perspective of
its author and historical period, whereas
12.4% emphasize the role of memory,
analysis, and inner hearing as the
performer’s fundamental cognitive tools.

In response to the question, “What role
does thinking play in your performance
practice?” 42.6% of students stated
that thinking helps them construct the
dramaturgy of a piece and determine its
logical emphases. A further 21.3% noted
that an awareness of form and structure
allows them to feel more confident on
stage. However, 15.7 % of students found
it difficult to articulate the significance
of thinking in their practice, which may
indicate a superficial understanding of the
cognitive aspect of artistic creativity.

In the analysis of written assignments
and term papers, a heterogeneity of
cognitive attitudes was also identified.
Some students demonstrated the ability to
engage in deep reflection on professional
concepts and their interrelations,
formulating independent conclusions
based on theoretical knowledge. At
the same time, there were works that
presented material in a purely formal
manner, lacking intrinsic motivation
for inquiry, which reflects a low level of
cognitive initiative. Thus, the assessment
of the cognitive component revealed that a

significant proportion of students display

a commitment to meaningful learning,
analysis, and the expansion of professional
knowledge. Nevertheless, targeted efforts
are required to foster cognitive reflection,
analytical thinking, and intellectual
engagement as a foundation for the
professional and creative development of a
pop music performer.

To detect the level of the emotional and
volitional component of future specialists
in the field of popular music performance, a
comprehensive set of diagnostic techniques
was employed. This included tests aimed at
identilying the degree of such qualities as
persistence and independence, as well as
questionnaires and observations conducted
during stage rehearsals and performances.
In addition, the diagnostic framework
incorporated questions concerning
emotional self-control, the ability to
mobilize willpower, and to overcome
stage fright. To measure the level of stage
anxiety and the students’ emotional and
volitional stability, the Performance Anxiety
Scale for Music Students (PASMS) was
also used. This instrument comprises 24
items and is designed to assess three key
subcomponents: emotional stage fright,
behavioral avoidance, and physiological
symptoms of anxiety (Cirakoglu).

The students were assessed using
this methodology under conditions
approximating concert and examination
settings. The results obtained made it
possible to determine both the intensity of
stage fright and the degree of development
of volitional mechanisms for overcoming
emotional tension.

The testing results revealed that 63 %
of students do not organize their activities
in a systematic manner, demonstrate a low
level of self-assessment regarding their
performance in classes and examinations,
and show an insufficient level of volitional
effort in pursuing their goals. Twenty
percent of respondents indicated that they
primarily plan their learning activities
under the guidance of an instructor,



whereas 17 % of students exhibit consistent
independence, possess the ability to
exercise volitional self-regulation, and
successiully evaluate both interim and final
outcomes of their professional training.

Results of Student Self-Regulation Testing

Independent,
strong will,
good self-assessment (17%)

Guided by teacher
when planning (20%)

17.0%

63.0%

Low self-assessment,
weak planning,
poor willpower (63%)

Figure 1. Results of student seli-regulation testing.

Particular attention was given to
analyzing students’ behavior in the context
of stage performance. During observations
of rehearsals and concert numbers,
signs of stage anxiety, insecurity, and
fear of the audience were recorded, as
well as strategies employed to overcome
them. Based on the survey results, it
was established that 38.6 % of students’
experience pronounced emotional tension
prior to going on stage, accompanied
by self-doubt and fear of being judged.

At the same time, 41.2% of students
reported having learned to manage their
anxiety through preliminary concentration,
breathing techniques, mental preparation,
and self-control training. Only 12.7%

of participants display signs of high
emotional resilience and perceive the
stage as a space for inner freedom and
self-realization. Cases were also observed
in which students failed to complete the
preparation of a concert piece due to lack
of self-confidence or fear of “not coping” in
public. This highlights the importance of
developing students’ emotional regulation

skills, psychological resilience, and ability
to overcome stage stress as an integral
component of their professional training.

Emotional state of students before going on stage

High emotional stability, stage as freedom
Coping with anxiety (concent

tration, breathing, mindset)

Emotional tension, self-doubt, fear of evaluation

0 20 40 60 80 100
% of students

Figure 2. Emotional state of students before going
on stage.

Thus, the emotional and volitional
component within the structure of
professional and creative activity of
pop music students requires enhanced
pedagogical support aimed at developing
perseverance, self-regulation, stage
confidence, and skills of volitional
mobilization in the context of public
performance.

During the ascertaining experiment,
the method of pedagogical observation was
actively employed as one of the primary
tools for diagnosing the operational-
activity component of students’
professional and creative activity. This
method made it possible not only to
record the behavioral characteristics of
students in the natural conditions of the
educational process but also, based on
predefined criteria, to differentiate the level
of development of key performance and
pedagogical skills.

The following indicators were identified
for observation:

— students’ activity and initiative during
practical and creative classes;

— their willingness to independently
study professional, psychological-
pedagogical, and methodological literature;

— their ability to structure learning
activities and make decisions in non-
standard situations.

A public performance, comprising the
rendition of two musical works and their
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creative interpretation in the form of a
brief analysis, held particular significance
in assessing the operational-activity
component. The narrative structure
employed Alfred Cortot’s questionnaire,
adapted for educational purposes. This
approach made it possible to record the
level of awareness, analytical thinking,
and depth of interpretation of the musical
material. The questionnaire consisted of
eight sections, encompassing biographical,
historical-contextual, theoretical, and
performance analysis:

1. Name and surname of the composer,
place of birth and death;

2. Composer’s nationality;

3. Title of the work, opus number, date
of composition, dedication;

4. Circumstances of composition,
including the composer’s own notes and
indications;

5. Form, movement, tonal plan;

6. Specific features of the work
(harmonic analysis, stylistic influences,
analogies);

7. Character and content of the work as
defined by the performer;

8. Aesthetic and technical commentary,
as well as recommendations for practice
and interpretation.

The use of the questionnaire allowed
students not only to systematize their
theoretical knowledge but also to develop
analytical and artistic thinking, as well as to
form a personal performance approach. The
students’ responses indicated that the most
challenging items were those related to
theoretical analysis and the development of
an independent aesthetic commentary. At
the same time, the students demonstrated
a high level of awareness and engagement
when addressing questions concerning the
character of the work and the historical and
cultural context of its creation.

The evaluation of performances was
carried out according to a number of
criteria:

— expressiveness and emotionality of
performance;

— meaningfulness of musical text
interpretation;

— logic and consistency of analysis;

— stage confidence and audience
engagement;

— development of performance and
communication skills.

The assessment was conducted using
a five-point scale. The results made
it possible to highlight the following
observations:

+ Students who had completed the
preparatory course demonstrated emotional
engagement and technical confidence;
however, they experienced difficulties in
delivering the material in an expressive
manner and establishing stage rapport with
the audience.

+ Graduates of music colleges showed a
high level of theoretical training, mastery of
terminology, and a logical structure in their
oral analysis. Nevertheless, in a number
of cases, shortcomings were noted in their
performance interpretation and the depth of
their stage embodiment.

Thus, the results of the observations
demonstrated that the formation of the
operational-activity component among
students varies depending on their prior
musical experience. Targeted pedagogical
efforts are required to foster independence,
stage confidence, flexibility of performance
thinking, and the ability to engage in
productive pedagogical activity.

The assessment of the reflective
component was carried out through
testing, observation, and analysis of
students’ academic activities. The
evaluation focused on such indicators
as the ability to comprehend one’s own
creative actions, identify and analyze
mistakes, draw well-founded conclusions,
and adjust subsequent activities. Special
attention was given to the manifestation of
personal reflection during the preparation
and execution of creative assignments, the
capacity for self-analysis, and the extent to
which students demonstrate a commitment
to professional seli-development.



Discussion

Psychological and pedagogical diagnostics
of the level of professional and creative
activity development in future specialists in
the field of pop music serves not only as a
tool for measuring the degree of formation
of individual personality traits, but also as
an important means of their purposeful
development. The theoretical and
methodological foundations of diagnosing
professional and creative activity include
not only the assessment of motivational,
operational and activity-related, cognitive,
emotional and volitional, and reflexive
components, but also the provision of
pedagogical conditions conducive to their
holistic formation.

The diagnostic process shall meet a
number of requirements:

— systematic approach, i.e.,
compliance with the logic of developing
creative activity in professional and
performance training;

— correctness, implying adherence
to ethical standards in relation to the
participants;

— reliability, ensuring the acquisition of
scientifically grounded results;

— informative value, enabling a
comprehensive understanding of the
level of activity across various aspects of
professional practice;

— cost-effectiveness, expressed in the
optimal balance between time expenditure
and the depth of the information obtained;

— clarity, implying the possibility of
presenting the results visually in the form of
tables, scales, and charts.

According to the findings of the initial
stage of the experiment, students in both
the control and experimental groups
demonstrated a predominantly average
level of professional and creative activity
formation, regardless of their prior
experience.

The analysis of the survey and testing
results (including those conducted using
the Kaufman Domains of Creativity

Scale and the PASMS scale) revealed
that students generally recognize the
importance of creative activity in the acting
profession, yet they are not always prepared
to demonstrate it in unconventional or
public situations. Many students associate
creativity primarily with the emotional
sphere, without placing sufficient emphasis
on cognitive reflection, goal-setting, and
conscious planning of their own actions.

The students’ performances and
behavior during public presentations
demonstrated that a high level of technical
proficiency does not always correlate
with the depth of artistic and figurative
thinking or with skills of stage interaction
with the audience. This indicates that, in
some cases, the training system tends
to focus on developing certain strong
points of the students, without ensuring
the comprehensive development of their
creative potential.

Psychological and pedagogical
diagnostics of the level of professional
and creative activity require a thorough
analysis not only of students’ individual
characteristics but also of the pedagogical
conditions under which their training
is conducted. It is important to take
into account that professional and
creative activity is formed in the course
of purposeful pedagogical work, which
includes both individual and collective
forms, interdisciplinary content, as well
as reflective and stage-based practices.
The use of a comprehensive set of
diagnostic methods - questionnaires, tests,
observations, creative tasks, interviews,
and self-assessment scales - makes it
possible to objectively identify not only
the level of activity but also its qualitative
characteristics, developmental dynamics,
and each student’s “zone of proximal
development”.

Basic provisions

A Popular Music Specialist is a performing
musician whose activity extends beyond
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the framework of traditional academic
performance and is oriented toward live
interaction with the audience. Such a
specialist shall possess creative thinking
skills, flexibility in non-standard situations
of stage and pedagogical practice, as

well as embody artistic and value-based
orientations that are in demand within the
contemporary socio-cultural environment.

A musician specializing in popular
music works within a constantly changing
cultural space, where not only technical
mastery is required but also the ability
to interpret popular music as a form of
artistic expression. He/she shall be able to
adapt to audience demands, use modern
technologies, improvisation, and elements
of cross-genre synthesis, while maintaining
high artistic standards.

The professional and creative activity
of a future popular music specialist should
be an integral part of their personality
and constitute a professionally significant
personal quality, manifested in their
professional stance and determining the
direction and means of their creative self-
realization in musical performance and
pedagogical practice.

The professional activity of a popular
music musician is directly connected with
creativity, and its specificity lies in the
synthesis of professionalism, developed
intuition, improvisation, artistry, high
spirituality, and creative individuality.

The principal types of activity for a
popular music musician include concert
performance and research and teaching
in the field of musical art (Professional
standard: “Instrumentalist performer,
teacher of musical instrument (by type)”).

Orientation of students toward
understanding their potential capabilities,
interests, and needs, as well as their
independent search for individual ways
of adaptation and seli-realization in
professional activities, has determined
the formulation and study of the issue of
diagnosing the formation of professional
and creative activity of future specialists in

the process of training a stage musician.
Only such a specialist will be able to
work creatively and teach their students a
creative and active approach to acquiring
knowledge.

Conclusion

Thus, as a result of the ascertaining stage
of the experimental work, it was established
that the initial level of professional and
creative activity formation among students
in both the control and experimental
groups did not show statistically
significant differences. Despite certain
individual manifestations of creativity, the
overall level of development of students’
professional and creative activity proved to
be insufficient and did not meet the current
requirements for training specialists in a
creative-profile university setting.

The scientific novelty of the study is
supported by its results: a comprehensive
system of psychological and pedagogical
diagnostics, which included validated
methods (K-DOCS, PASMS),
questionnaires, testing, observation, seli-
assessment scales, and practice-oriented
tasks, proved its effectiveness and revealed
problem areas in the development of
professional and creative activity of students
majoring in popular music performance.
This provides a basis for the subsequent
development of pedagogical solutions and
methodologies.

The data obtained demonstrated
that the formation of professional and
creative activity does not have a systemic
or purpose-oriented character. Proper
attention is not given to the development
of this quality within the educational
process; rather, it is formed spontaneously
only within the framework of certain
types of activities. Students do not fully
comprehend the essential aspects of
professional and creative activity, possess
limited mastery of heuristic methods as
tools for transforming musical performance
and pedagogical reality. This appears in



their restricted capacity for stage self-
expression, insufficient depth of artistic and
figurative thinking, as well as a low level of
independence and creative initiative.

The use of a comprehensive system of
psychological and pedagogical diagnostics,
including validated methodologies
(K-DOCS, PASMS), questionnaires,
testing, observation, self-assessment
scales, and practice-oriented tasks,
made it possible to determine the level of
development of the motivational, cognitive,
emotional-volitional, operational-activity,
and reflective components of professional
and creative activity. It was established that
the greatest deficits are observed in the
areas of meaningful goal-setting, planning
of actions under non-standard conditions,
reflection, and stage confidence.

The use of both traditional and non-
traditional forms of classroom activities,
as well as interactive teaching methods
(creative tasks, debates, trainings, stage
sketches, group projects, etc.), brings

vitality to the educational process and
activates students’ learning and cognitive
engagement, thereby contributing to the
formation of professional competencies.
The success of developing professional
and creative activity in future pop
musicians largely depends on the
appropriate selection of forms and
methods of instruction aimed at fostering
independence, emotional responsiveness,
performance thinking, and readiness for
stage interaction.

In this context, psychological and
pedagogical diagnostics serve not only
as a tool for measuring the degree of
formation of key professional qualities
but also as an important mechanism for
their development. Its application provides
opportunities for building individual
trajectories of professional formation for
future specialists in the field of popular
music, enabling them to engage with
audiences in a conscious, emotionally rich,
and artistically expressive manner.
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TemipGek Kyprenos arbinarsl Kasak yarTbik eHep axkagemusicn! (Asnmarbl K., Kazakerat)

MY3bIKAJbIK 3CTPALA BOJIAWWAK MAMAHAAPbIHbIH Ko CIBU-LWbIFAPMALLUBIbIK
BENCEHAINITIH KANBINTACTbIPYAbIH NCUXONOTUANDBIK-NEAATOTMKANDIK
AUATHOCTUKACHI

AHparna. 3epTTeyaiH e3eKTiniri My3bikanblk 3CTpaaa 6onalak MaMaHAApbIHbIH, KCiOM-LLUbIFapMaLLbIbIK,
GenceHainiriH KanbiNTacTbipy KAKETTiNIFiIMEH aHbIKTanaabl, 6yn onapablH Kasipri MafeHu xaHe 6iniM
6epy KeHicTirinoe 6acekere KabiNeTTiNiriH KAMTamMachi3 eTETIH HEri3ri KacueT 6onbin Tabbinagbl.
Mys3bIKanblk 3CTPafa OpblHAAYLWbIAAH TEK TEXHUKANbIK, LebepnikTi FaHa eMec, COHbIMEH KaTap
LWblFapMaLLblIbIK OMnay Kabineti, caxHanblk 6erimaeny xaHe KepKeMAiK Tayencisaik Tanan eteni. Anaiaa
XoFapbl 6inimM 6epy TaxipubeciHae 6yn KacMeTTi AMArHOCTMKaNAY XaHe AaMbITyFa Xyieni Tacinaepmin,
XKeTicneywiniri cakTanbin keneni, 6yn 3epTTeyaiH FblbIMU MaCENeCiH TyblHAATaAb!. XXyMbICTbIH, Makcame!
— AMArHOCTUKaNbIK daicTeMenep KeleHiH KonaaHy apKblabl 3CTPaAasblK My3blKaHT-CTYAEHTTEPAIH,
K3CiOM-LbIFapMalLblblK 6enceHainik AeHreriH aHbIKTay )XaHe OHbl KanbIMTacTblpyAblH NeAaroruKabik,
LApTTapbIH OAAH 3pi XeTiNAipy 6arbITTapbiH aikbiHAAY. 3epTTeYaAiH MiHOemmepi GEeHOMEHHIH,
KYPbINbIMbIH HAKTbINAYAbl, AMArHOCTUKANBIK SA4iCTEMeNepAi ipikTey MeH CblHaKTaH eTKi3yai, TYNKiniKTi
3KCNEPUMEHT XYPri3y, cOHAal-ak, 6iniM 6epy opTacbiHbiH, 6enceHAiNiKTiH Heri3ri KOMNOHEHTTEPIHiH,
[aMyblHa 3CepiH Tanaayabl KamTblabl. KanbinTacTbIpyLibl SKCNEPUMEHTTI XYPri3y OCbl 3epTTEYAIH,
MiHAETiHe KipMeai XaHe OHbIH asiCbiHaH TbiC KaNAbl.OAiCHAMAsbIK HEri3 peTiHAEe LblFapMaLlbliblK NeH
My3blKaHTTapAbl KaCibW faspnay xKeHiHaeri Kasipri 3amMaHfbl TyXKblpbiMAAManap anbliHAbl. 3epTTeyae
Kaufman Domains of Creativity Scale (K-DOCS), Performance Anxiety Scale for Music Students (PASMS),
cayanHaMa, TecTiney, nefarornkanblk, 6akpliay xaHe e3iH-63i 6aFanay Wwkananapbl KONLAHbIAbI,

6yl MOTMBALMANBIK, KOTHUTUBTIK, SMOLMOHANAbI-EPiK, ONepaLms/bIK-9pEKETTiK )XaHe pedeKCUBTIK
KOMMOHEHTTepAi KelleHAi 6aFranayFa MyMKiHAiK 6epgi. ATanFaH AnarHocTvKanblk saicTeMenep anfall
peT 3CTpadanblk My3blKaHT-CTyAeHTTepre 6eiimaenin, konaaHbinabl. Onapapl nanaanaHy Kaciom-
LWbIFapMaLLblIblK BenceHainikTi AambiTyaasbl npobnemManbik aiMakTapabl aHblKTayFa MyMKIiHAIK

6epin, negarorukanblk dAiCTEMEHI 93ipneyre KaHe OHbl anAarbl 3epTTeynepae eHrisyre Heris 6onabl.
Hamuxenep kepceTkeHAeN, CTyAeHTTepAiH 6acbiM BeniriHae KaCibu-LWbiFapMallbliblK 6enceHainik
[eHreri opTalla 60sbin Tabbinagbl, an eH aiKplH KEMLLINIKTEP MAKCAT KOK, CaXHablK CEHIMAINIK

XoHe pednekcus gasabliapbl cananapbiHAa aHbIKTanAbl. XKYMbICTbIH, MPAKTUKabIK MaHbI34bUIbIFbl —
[MArHOCTMKaHbI XXaHe NeaarorMkanblk Konaayabl 6ipikTipy apkblibl CaxHaAa ©3iH-63i icke acblpa anatbiH
YKOHEe Nefarornkasblk KbI3METNEeH aiHanbica anaTblH MaMaH4ApAbl AaspnayFa Kafnam xacay.

TyiiiH ce30ep: K3CiOU-LIbIFapMaLLbIIbIK BenceHainik; My3blkablK OPbIHAAYLbIbIK; K9CION AaNbIHAbIK;
NMCUXONOrUANbIK-Nefarornkanblk AMarHOCTUKA; KpeaTUBTINIK; CaXHaNbIK CEHIMAINIK; My3bIKaNbIK,
nefaroruka; My3blkanblk 3CTpaga MamMaHAApbl.

Aaliexces ywin: AbenstaeBaXaHenb, KaicuamnboaHHuc. “Mysbikanbik 3cTpaga 6onatak,
MaMaHAapbIHbIH K3CiOU-LblFapMalLblIblK, 6eNCeHAINITIH KanbIiNTacTblpyablH MCUXONOrUSAbIK-
nefarorvkanbik, auarHoctukacsl”. Central Asian Journal of Art Studies, 1. 10, N23, 2025, 147-163 6., DOI:
10.47940/cajas.v10i3.945

Anreic: ABTopnap «Central Asian Journal of Art Studies» )ypHanblHbIH, peAaKTopaapbiHa MakanaHsbl
6acnafa faliblHAAyFa KOMEKTECKEHI YLUiH )XaHe aHOHMMAI peLeH3eHTTepre 3epTTeyre Ha3ap ayaapbin,
KbI3bIFYLUbIIbIK TAHbITKAHbI YLLiH anfbiCbiH 6inaipeai.

ABmop KomHa3baHbliH COHFbI HYCKACbIH OKbIN, MAKY10a0bl ¥aHe Mydoesnep KaKkmblfbiCbl OK 0en
MasimMoelioi.
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Kasaxckasi HalmoHasbHast akajiemMust uckyceTB umeru TemupGeka YKyprenosa (Anmatel, KazaxcraH)

NCUXONOro-NEAArOrMYECKAS OUATHOCTUKA COOPMUPOBAHHOCTMU
NMPO®ECCUOHANIbHO-TBOPYECKON AKTUBHOCTU BYAYLWUX CNELUANNCTOB
MY3bIKAJIbHOM 3CTPALDI

AHHOTaumsA. AKTyanbHOCTb UCCNIEA0BAHMS onpenenseTcs HeobxoarMOoCTbi0 GOPMUPOBAHUS
npopeccMoHanbHO-TBOPYECKOW aKTUBHOCTM ByAyLIMX CNELMANUCTOB My3bIKalbHOM 3CTpaabl Kak
K/Il04EBOr0 KayecTBa, 06ecneynBatoLLErO MX KOHKYPEHTOCNOCOOHOCTb B COBPEMEHHOM KYNIbTYPHOM

1 06pa3oBaTe/IbHOM NPOCTPaHCTBE. My3bikanbHasg 3CTpasa TpebyeT OT UCMONHUTENS He TONIbKO
TEXHMYECKOro MacTepcTBa, HO U CMOCOBHOCTM K KpeaTUBHOMY MbILUNEHUIO, CLLEHUYECKOM aanTUBHOCTH
N Xy[L0XXEeCTBEHHOW caMocTosTeNbHOCTU. OfHAKO B MPAKTMKe BbICLIEr0 06Pa30BaHUS COXPAHSETCS
[ePULUT CUCTEMHbBIX MOAXOLOB K AMArHOCTMKE U Pa3BUTUIO JAHHOMO KAuecTBa, YTo GOPMUPYET HAYUHYIO
npobnemy uccnenoBaHus. Llese paboTbl 3aknt04aNnach B BbIIBNEHUU YPOBHS MPOPECCUOHABHO-
TBOPYECKOM aKTUBHOCTU CTYLEHTOB-3CTPAAHbIX MY3bIKaHTOB NMOCPEACTBOM MPUMEHEHUS KOMMIeKca
[MArHoCTMYeCKMX METOAMK U B ONpefeneHnn HanpaBneHui Ans ganbHenwen paspaboTkm
nefarorMyeckmx ycnoBuii eé opMmMpoBaHus. 3a0ayu UCCNef0BaHNUs BKIKOYANU YTOYHEHUE CTPYKTYpPbI
dheHoMeHa, noabop 1 anpobaLmio AMArHOCTUYECKMX METOAMK, MPOBEAEHNE KOHCTAaTUPYHOLLLErO

3Tana 3KCNepUMEHTa, @ TaKKe aHaNu3 BAUSHUS 06pa30oBaTeNbHOM Cpeabl HAa PAa3BUTUE KITHOUEBbIX
KOMMOHEHTOB aKTUBHOCTU. [IpoBeaeHne GOpMUPYHOLLErO SKCNEPUMEHTA HE SIBASNIOCh 334a4€ei AAaHHOMO
McCnenoBaHMs M 0CTaBaNoCh 3a ero paMkaMu. Memodosio2uyeckyto OCHOBY COCTaBWUM COBPEMEHHbIE
KOHLEMNLUMU KPeaTMBHOCTU U NPOPeCCUOHANbHOM NOAMOTOBKM My3blKaHTOB. MpumeHannce Kaufman
Domains of Creativity Scale (K-DOCS), Performance Anxiety Scale for Music Students (PASMS),
aHKEeTMPOBaHWe, TeCTUPOBaHWe, Nefarornyeckoe HabaAeHNe 1 CaMOOLLEHOYHbIE LIKaSbl, YTO MO3BOANIO
KOMMNEKCHO OLLEHUTb MOTUBALMOHHbIM, KOTHUTUBHBIW, SMOLMOHANbHO-BOIEBOM, ONEpPaLLUMOHANBbHO-
[eaTeNbHOCTHbIV U pedneKCUBHbINA KOMMOHEHTbI. [laHHble AUArHOCTUYECKUE METOAMKMU BNEpPBble

Obl1M a8aNTUPOBaHbl U MPUMEHEHbBI K 06YyYaroLMMCA-3CTPAAHbIM My3blKaHTaM. MX MCnonb3oBaHUE
NMO3BONO BbISIBUTb MPOGIEMHbIE 30HbI B Pa3BUTUM NPO(ECCUOHANIbHO-TBOPYECKOM aKTUBHOCTU U TEM
CaMbIM C034aTb OCHOBY 415 pa3paboTku Negaroruyeckort MeToanKY 1 eé NoCieyoLero BHeApeHuUs

B JaNbHEeMLWMX UCCnenoBaHusX. Pe3ysiemamsl NoKasanu, 4to y 60NbLUIMHCTBA CTYAEHTOB YPOBEHD
npopeccMoHanbHO-TBOPYECKOW aKTUBHOCTM OCTAETCSA CPeLHUM, MPU 3TOM Haubonee BblpaXKeHHble
[epUUUTbI BbiSiBAEHbI B Chepax LienenonaraHums, CLEHMYECKOM YBEPEHHOCTU U pedneKCUBHbIX

yMeHUi. MNpakTnyeckas 3HaUMMOCTb PabOTbl 3aK/IOYAETCS B TOM, YTO MHTErpaLms AMArHOCTUKU U
nefarorMyeckoro CoNpoBOXAEHUS CO3LAET YCI0BMS ANS MOAFOTOBKM CMELMANMUCTOB, CMOCOOHbBIX K
CLLeHMYECKoN caMopeanusaLmm 1 nefarornieckoin aesaTenbHOCTy.

Knrouessie cnosa: npodeccMoHanbHO-TBOpPYECKast akTUBHOCTb; My3blKa/lbHOE UCMOIHUTENbCTBO;
npodeccMoHanbHas NOAroToBKA; MCUXOA0ro-nefaroryeckas AMarHoCcTuka; KpeaTMBHOCTb; CLeHUYeckas
YBEPEHHOCTb; My3blKasbHasi NeAarornka; CeLmManmcTbl My3blKasbHOM 3CTPabl.

Ana yumupoearus: XaHenb, Abenstaesa sxxaHe Kaicnan MoaHHuc. “Ticuxonoro-negarormyeckas
[MarHocTmka copMMpoBaHHOCTM NPOdECCUOHANbHO-TBOPYECKOM aKTUBHOCTM ByAyLIMX CNeLuanncToB
My3blKanbHOW 3cTpaabl”. Central Asian Journal of Art Studies, 1. 10, N23, 2025, c. 147-163, DOI: 10.47940/
cajas.v10i3.945

bnazodapHocmu: ABTOpbI BblpaxatoT bnaronapHocTb pesakumm «Central Asian Journal of Art
Studies» 3a noMoLLb B NOArOTOBKE CTaTbM K MNyBAMKALMK, @ TaKKE aHOHUMHbBIM peLLeH3EHTaM 3a
BHMMAHUWE U MHTEPEC K UCCIeL0BAHMIO.

Aemopbl npoyumanu u 0006punu OKOHYAMebHbIl 8apUAHM PyKONUCU U 3d88a510m 06 omcymcmeuu
KOH(IUKMA UHMepecos.
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