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Abstract. The internationalization of higher education in Kazakhstan within art programs highlights
the relevance of global trends in ethnofuturism and the heritage of the Silk Road. The significance
of this study lies in the integration of advanced practices and teaching methods in Costume

History to foster an intercultural approach and enhance students’ global competencies in learning.
Contemporary challenges in the internationalization of educational programs in art and design face
the issue of unifying methodological and practical approaches to ethnofuturism, which is rooted in
localized contexts. This study aims to analyze the influence of ethnofuturism within the Silk Road
heritage framework on the internationalization of teaching methods in Costume History, to develop
educational recommendations that take into account cultural diversity and global trends. The research
methodology is based on an interdisciplinary approach, incorporating the fields of art education,

art history, cultural studies, scenography, costume design, and ethnography. Research methods
include a theoretical review, art historical analysis (in the field of costume history), pedagogical
methodological analysis, comparative analysis, and case study. The key findings of the study focus on
rethinking pedagogical methods for teaching Costume History in response to contemporary global
challenges, such as ethnofuturism, national identity, and the cultural values of each ethnic group
involved in the history of the Silk Road. The theoretical significance of the study lies in the review

of current pedagogical methods for teaching Costume History. The practical significance is reflected
in the recommendations for developing students’ competencies based on modern and effective
educational methods in the field of Costume History. The study’s arguments and conclusions suggest
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that the internationalization of Costume History education promotes the integration of tradition and
innovation, as well as the use of an intercultural approach. Moreover, ethnofuturism, as an educational
concept, contributes to developing a global context in art education.
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Introduction

his article explores the teaching
methods of the Costume History
discipline in art universities within
the context of internationalization and
ethnofuturism as part of the Silk Road
heritage. The research problem arises
from the unipolar approach to the
internationalization of education. While
ethnofuturism emphasizes the preservation
and development of unique cultural

identities, it often conflicts with the concept

of standardization. This creates a risk of
diminishing cultural uniqueness, which
contradicts the fundamental principles
of ethnofuturism. The key challenges

of this study include the unification of
internationalized education methods,
the imbalance between local and global
contexts in the role of ethnofuturism in
educational programs, and contradictions
within international academic
requirements.

The complexities of defining
internationalization in education are well
illustrated by Rudyard Kipling’s words:
“East is East, and West is West, and
never the twain shall meet.”

Since 1987, the European
Union (EU) has actively promoted
international exchange and cooperation
in education through programs such as

Erasmus+. However, while driving the
internationalization of education, the
standardization of competencies based

on European educational frameworks has
revealed several challenges. Competency-
based learning follows a tiered approach,
aligning with the concept of lifelong
learning. While this approach emphasizes
the practical application of knowledge,

it complicates the creation of universal
standards for all students and regions.

The competency-based model focuses on
applying knowledge in real-world scenarios,
yet there is a risk that deep theoretical
knowledge and fundamental principles may
be undervalued if the emphasis is placed
excessively on practical tasks (for example,
theoretical discipline — Costume History).

Consequently, one of the drawbacks
of the competency-based approach lies
in its reliance on “self-concept” models,
which trace their origins to 19th- and
20th-century education paradigms. This
narrow approach to learning reflects a
Eurocentric perspective in academia,
limiting the broader potential for global
internationalization in education.

Until 2010—2014, Kazakhstan’s
universities operated under Standard
Educational Programs (SEPs) that were
scientifically validated and practically
tested. These programs were designed
to develop theoretical knowledge and



practical skills, aiming to train well-
rounded specialists. As a result, graduates
of art universities were able to enter the
workforce immediately upon graduation

in fields relevant to their expertise. The
comprehensive education they received
fostered an understanding of the world’s
cultural landscape, integrating both
Eastern and Western cultural perspectives.

The internationalization of higher
education in Kazakhstan is grounded in
an educational framework that seeks to
unlock the potential of each ethnic group.
Ethnofuturism in Kazakhstani culture is
oriented toward integrating traditional
cultural elements with contemporary
and future trends. The historical and
geographical traditions of the Silk Road in
Kazakhstan serve as a means of preserving
cultural values while ensuring their
relevance in the face of globalization and
rapid technological advancement. For
instance, the Assembly of the People of
Kazakhstan, a state institution, plays a
key role in promoting cultural diversity and
national identity among different ethnic
groups. Educational programs developed
on this basis aim to train bachelor’s
degree students across various disciplines.
However, the current erosion of a holistic
pedagogical process poses a threat to the
positive legacy of the country’s educational
system.

Thus, this study focuses on the
pedagogical methods for teaching
Costume History, considering the trends
of internationalization and ethnofuturism
in the educational process, as well as the
valuable cultural and historical traditions of
the Silk Road.

The scientific novelty of this
research lies in the development of
recommendations for teaching methods
in Costume History, proposing a unique
combination of traditional cultural
concepts and contemporary trends. This
approach expands educational horizons
and introduces new intercultural and global
perspectives into the curriculum.

The study of the internationalization of
Costume History teaching methods within
the context of ethnofuturism and the Silk
Road heritage is still in its early stages.
Existing academic literature primarily
focuses on broader aspects of education
internationalization, the cultural heritage
of the Silk Road, or specific elements of
ethnofuturism. However, the integration
of these concepts into educational
methodologies—particularly in Costume
History—remains underexplored. Current
studies address individual aspects such
as the preservation of ethnocultural
heritage, the application of innovative
teaching approaches, and the development
of intercultural competencies. However,
their synthesis within educational practice
requires further investigation.

Research Objectives:

1. To identify a model of Social-
Emotional Learning (SEL) for global
cultural dialogue aimed at developing
students’ competencies.

2. To develop pedagogical methods for
teaching Costume History that incorporate
global trends in cultural diversity, using
various models of Social-Emotional
Learning (SEL) as case studies.

The literature review encompasses the
following conceptual and methodological
foundations:

« The concept of education
internationalization - the integration
of international educational aspects has
been explored in the works of (UNESCO
2005), (Knight and de Wit 2003), and
(Marginson 2018), who discuss the dual
nature of education internationalization—it
can be both a positive process and a source
of inequality. A key contradiction arises:
internationalization enhances accessibility
and opportunities (e.g., through student
mobility). Besides, it poses risks of
assimilation, loss of cultural values, and the
dominance of Western educational models
(Kulbaev & Zhanguzhinova 2023). There is
a research gap in assessing the long-term
effects of internationalization on students’
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cultural identity and how educational
systems can adapt to a more inclusive
model (Marginson 2018; Stephens 2013;
Bala, et al. 2017).

* Ethnofuturism as a tool for cultural
identity preservation and adaptation -

ethnofuturism has been studied as a
practical approach to integrating traditional
cultural identities into global contexts
through educational programs (Shchitov
2020). However, (Berezkin 2008) and
Kunnas (2016) highlight a contradiction:
while ethnofuturist approaches aim to
preserve cultural diversity, they often
conflict with global trends toward
standardization, potentially leading to the
fragmentation of cultures and the isolation
of communities. There is insufficient
research on practical tools for implementing
ethnofuturist principles in national and
international curricula. Additionally, the
effectiveness of ethnofuturism in sustaining
cultural identity remains underexplored
(Zhanguzhinova, et al. 2024).

* Cultural heritage theory - this
theoretical framework underscores the
importance of preserving and adapting
historical and ethnic traditions, particularly
in costume history (Cheong, 2015;

Jones & Stallybrass, 2007; Tarrant,

2021). However, contradictions exist

in the theories of Assmann (2011) and
Smith (2006), which argue for heritage
preservation as an integral component of
national identity but may clash with global
trends toward cultural standardization.
While studies in this field provide insights
into cultural heritage, they often lack direct
application to educational methodologies.
There is a notable gap in understanding
how cultural heritage is integrated into
academic curricula and how it shapes youth
perceptions (Zhanguzhinova, et al. 2022;
Republic of Kazakhstan 2019).

* Cultural memory theory and
Silk Road interactions - the study of
costume as a medium for preserving and
transmitting cultural and historical values
is grounded in cultural memory theory

(Zolotoreva & Jumashev 2018). Emphasize
the role of the Silk Road in maintaining
cultural exchange (Zhao 2007 ) and (Liu
2014). However, heritage transmitted
through such routes is often subject to
reinterpretation, potentially altering its
original meaning. A key contradiction lies
in the tension between cultural memory
theory and the “polysemantic” nature of
cultural practices (Hansen 2012). What

is traditionally considered an element

of cultural identity may be perceived
differently across historical and cultural
contexts. There is a lack of systematic
research on how cultural memory and Silk
Road traditions can be incorporated into
modern educational programs and how they
are perceived in different regions along the
Silk Road.

Materials. The internationalization
of education represents a strategic
process of integrating international,
intercultural, and global dimensions into
educational programs, research activities,
organizational structures, and management
processes. The United Nations Sustainable
Development Goals (SDGs) emphasize
inclusive and equitable access to education,
with internationalization considered an
essential part of this global approach (SDG
4: Quality Education) (UNESCO and
OECD 2005).

Key aspects of the internationalization
concept include the globalization of
knowledge and competencies, intercultural
interaction, the competitiveness of
educational institutions, international
academic mobility, and the integration
of international standards (Marginson,
2018; Bala, Gluhovic, Korsberg, &
Rottger, 2017). Current approaches to
internationalization encompass courses
with international content, joint educational
programs, online courses, digital
internationalization, and multilingual
support (Kulbaev & Zhanguzhinova 2023).

A comprehensive approach to teaching
Costume History aligns with the objectives
of education internationalization, as



the course syllabus is designed to cover
various costume traditions worldwide.
The structural and content framework of
the discipline extends beyond costume
studies to include sociological, cultural,
ethnographic, philosophical, political,
religious, and artistic aspects, among
others (Assmann 2011; Cheong 2015).

The internationalization of teaching
methods is a process of adapting
educational approaches that integrate
cultural traditions with modern innovative
trends, aiming to develop students’ global
and intercultural competencies (UNESCO
2005). In this context, ethnofuturism
serves as a conceptual foundation that
bridges local cultural heritage with future
perspectives, fostering an interdisciplinary
and creative educational environment.
Within the Costume History discipline,
interdisciplinary research incorporates
pedagogical methods from art education,
cultural studies, scenography, costume
design, and ethnography.

The internationalization of teaching
methods, as demonstrated in the Costume
History course, explores the historical
space of the Silk Road from Asia to Europe
as a foundation for cultural exchange,
knowledge dissemination, technological
transfer, and the interaction of various
traditions. This intercultural exchange
has enriched the diversity of costumes,
leading to the emergence of new forms
and symbolism that reflect the synthesis
of Eastern and Western traditions (Zhao
2007; Zolotoreva & Jumashev 2018).

The Costume History curriculum
includes several disciplines that contribute
to global knowledge and competencies in
folk and ethnic costume history, hairstyles,
accessories, footwear, makeup, stage
makeup, and fashion development. The
course enhances international content,
intercultural interaction, opportunities for
developing joint educational programs,
conducting online courses, digital
internationalization, multilingual support,
and the study of foreign terminology.

The Costume History discipline allows
for the exploration of costume not only as
an element of national identity but also as
a product of global cultural dialogue. The
Silk Road played a crucial role in costume
development, providing material conditions
and facilitating interactions between
different cultures (Hansen 2012; Liu 2014).

The global concept of the Silk Road,
historically serving as a communicative
platiorm between diverse peoples, aligns
with contemporary trends in student
and faculty academic mobility, fostering
knowledge exchange, artistic collaboration,
and the preservation of cultural traditions.

Methods

A distinguishing feature of nomadic culture,
as a historical and social phenomenon, is
the embodiment of unique qualities such as
adaptability, flexibility, creativity, learning
ability, and the capacity for knowledge
synthesis and cultural exchange. These
characteristics directly correspond to key
aspects of the Social-Emotional Learning
(SEL) model. According to Berezkin
(2008), Kunnas (2016), and Shchitov
(2020), the core competencies of SEL
include building trust and cooperation
through emotional intelligence, effective
communication, conflict resolution,
responsible decision-making, and
relationship-building.

The SEL model, which focuses on
developing emotional and social skills,
provides insights into how the nomadic
way of life contributes to the formation
of universal competencies essential for
effective interaction and self-development.
The cognitive flexibility and behavioral
adaptability of nomadic groups, shaped
by the necessity to respond to constantly
changing environmental conditions, reflect
key SEL concepts such as emotional
regulation and resilience. Creativity and
learning ability demonstrated in the
capacity to devise innovative solutions to
life and cultural challenges, align with the
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development of self-awareness and self-
management skills.

Figure 1 below presents the
competencies of the Social-Emotional
Learning (SEL) model.

Emotional
mntelligence

Contflict Effective
~ resolution, ‘communication|

Responcible
‘decision making

Relationship
building

Figure 1. Competencies of the Social-Emotional
Learning (SEL) Model

The ability of nomadic communities
to engage in intercultural interaction and
knowledge synthesis through the exchange
of traditions, art, and technologies reflects
social awareness and communication
skills—key components of SEL that are
essential for successful integration into a
global society. Thus, the nomadic way of
life serves as an example of how social-
emotional competencies can facilitate
effective interaction and self-actualization
in culturally and socially diverse
environments.

Results

The study of the concepts of education
internationalization, ethnofuturism,
cultural heritage theory, and cultural
memory theory has enabled the
identification of key methodical principles
Jor teaching Costume History: the
intercultural approach, cultural heritage
preservation, visual anthropology, the
competency-based approach, and the
principle of integrating tradition and
innovation.

To enhance the teaching of Costume
History with international content and

intercultural interaction, an analysis of
scholarly literature on ethnofuturism and
the heritage of the Silk Road has led to the
development of specific teaching methods
for the discipline (Table 2.).

Discussion

To enhance pedagogical experience, it

is necessary to actualize contemporary
cultural and social diversity trends within
the internationalization of education. The
application of ethnofuturism in educational
practice is recommended through the
following measures:

+ Developing curriculum courses on
Costume History incorporating ethnic
motifs and contemporary fashion trends.

+ Utilizing ethnic narratives and
symbols in the design of artistic solutions.

+ Integrating courses on ethnic
craftsmanship into university programs,
interpreting traditional techniques in a
modern context.

+ Organizing international cultural
exchanges based on ethnic art and
craftsmanship.

Thus, it has been identified that ethno-
futurism, as a concept integrating
traditional cultural elements with
modern technologies, is rooted in the
heritage of the Silk Road, serves as a
symbol of intercultural dialogue, and
acts as a key instrument in advancing
approaches to internationalization in
education.

Basic Provisions

1. The first provision: thus, it has
been identified that internationalization
in education contributes to the
establishment of a global cultural
dialogue, facilitating the development
of students’ competencies through the
Social-Emotional Learning (SEL)
model. These competencies include
emotional intelligence, effective
communication, conflict resolution,



responsible decision-making, and

relationship building.
2. The second provision: in the

context of the internationalization of
education, the teaching of the History

of Costume is recommended to be

enriched through ethnofuturism and

the legacy of the Silk Road. This can
be achieved through the analysis of
historical clothing and accessories

(artifacts), the study of the functional
approach to clothing, the investigation

of key factors influencing costume

design, as well as the application of

Table 2.

Teaching methods of the discipline Costume History

K Objectives of the method - the | Description of the method - the | Expected outcomes - the
= analysis investigation formation of competencies
1. Context of the era Each of the 15 syllabus topics Students independently
2. Historical and social aspects explores epochal features: prepare e§says or .
of costume in the given period | 1) Historical costumes presentations on the following
topics:
3. Identity, cultural values, and | 2) Hairstyles opies ) i )
their influence on fashion 3) Makeup and stage cosmetics 1) Men’s or womerw s clothing
~ __| 4 Symbolism and functions 4) Jewelry and accessories 2) Types and details of
] £ | of clothing across historical 5) Textiles costumes
S5 — & | periods 3) Social or status-related
e 2B . I -
£ & <[ 5. Changes in fashion and fe)ciiti“:gsand tailoring attire
S _E 8 | standards _ -q _ _ 4) Footwear
ﬁ 3 § 7) Finishing details 5) Textiles
=Y 8 8) Embroidery and decorative . .
c S 6) Tailoring techniques
< < elements )
7) Embellishment
9) Footwear
10) Artistic style 8) Embroidery and decoration
11) Influence of artworks,
architecture, literature, and
visual representations
s 1. Utilitarian and ergonomic 1) Climate, production During seminar sessions,
o s functions of clothing technology, fit, usability, students participate in
;':-_ ‘g £ | 2. Moral, social, religious, and | Physical safety, and comfort group discgssions us.ing
° 'f“ % ritual functions 2) Impact on self-perception bralnstormmg techniques to
E & 2 | 3. Aesthetic and psychological and social recognition analyze clothing taxonomies.
“ 8T | aspects
=]
L
0 g 1. Geographical factors Case study method based on A seminar discussion among
g @ 2. Economic influences an intercultural approach to students on the general
£ a P costume creation. methodology of costume
> o 3. Political influences -
o E design.
Ef .3 4. Psychological aspects
2 8 | reflecting social-class
-% 2 | differentiation
2 § 5. National Characteristics
wn
g % 6.Religious beliefs and
== aesthetic preferences
- 1. Clothing types 1) Draped, wrapped, and open- | Practical taxonomy of
-g B | 2 Structural types of garments | fronted clothing costumes
% ﬁ 2) Lower-body and upper-body | 2) Understanding of structural
S = garments and technical aspects of
|_

costume design
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Comparative

Method

1. Social role of costume

2. Cultural traditions in fashion
and art across different eras
and regions

3. Visual and functional
aspects of clothing

4. Inductive and deductive
approaches

5. Design influences, mutual

adaptations, and distinctions
among neighboring regions

1. Impact of global trends in
art, culture, sociology, and
psychology on costumes from
various historical periods and
cultures

2. Visual sources

3. Changes in production
technologies and materials

4. Functionality and symbolism
of costume

5. Contrast between traditions
and cultural values as reflected
in regional attire

1. Development of critical
thinking

2. Enhancement of analytical
and research competencies

3. Expansion of theoretical
and practical knowledge of
costume taxonomy

Ethnographic
Method

Ethnic and national traditions
in costume and art as
expressions of cultural identity

1. Cultural, ideological,
religious, and regional
influences on costume design

2. National and cultura |
identity

1. Development of cognitive
and knowledge-based skills

2. Acquisition of general and
specialized competencies
related to costume design
using inductive-deductive
methods

1) Costume representation in
artworks (paintings, sculptures,
frescoes, reliefs, and other
visual materials)

1) Interpretation of genre-
specific styles in fashion

2) Reconstruction of historical
costume appearances, including

1. Structuring and
classification of information
to identify costume design
patterns

educational collection

'_E 2) Symbolism, visual codes, their cultural, religious, and 2. Development of analytical
o 2 and cultural meanings of social significance and observational skills
§w 7? clothing within a specific era
[= .
§ < or society
- 3) Using artworks to trace the
evolution of fashion in terms
of style, cut, materials, and
accessories across different
periods
1) Costume analysis through 1. Understanding the fashion 1. Enhancement of associative
the life, activities, and cultural | of a specific period through thinking, imagination, critical
context of a historical figure notable examples analysis, and research skills
2) Influence of individuals on 2. Examining the symbolic role | 2. Ability to reconstruct and
fashion trends or vice versa— of clothing in shaping power, interpret historical images
S - the influence of fashion on status, or individuality
-§ 2 their personal style
L
‘g') s 3) Examination of personal
o preferences, status, and
societal roles through clothing
4) Sources: Portraits,
contemporary descriptions,
personal letters, and wardrobe
inventories
Recreating historical character | 1. Students independently 1. Development of critical
costumes create sketches as part of thinking, artistic taste, and
practical work professional competencies
_ § 2. They assemble a visual 2. Acquisition of practical
8% representation of historical skills in assembling
§ 2 % figures using costumes, wigs, historically accurate costume
£ § = headdresses, and accessories ensembles
& from the university’s 3. Organizing student casting

for theatrical performances
showcasing historical
costumes




typological, comparative, ethnographic,
iconographic, biographical, and
historical reconstruction methods.

Conclusion

The internationalization of teaching
methods in Costume History within the
framework of ethnofuturism and the
heritage of the Silk Road opens new
educational opportunities by integrating
cultural heritage with innovative
perspectives.

Ethnofuturism, as an educational
concept, facilitates the preservation and
adaptation of cultural values in response to
the challenges of globalization. It fosters
in students a profound understanding of
cultural traditions and their relevance in
the modern world. Through project-based
learning focused on embedding cultural
codes and traditional elements into
clothing, students engage with cultural
values and develop research competencies.

The heritage of the Silk Road
serves as a unique source for studying
Costume History, unveiling the richness
of intercultural interactions, and mutual
influences of traditions and innovations,
thereby enriching the educational process
and broadening students’ worldviews. The
discipline of Costume History enables the
exploration of various national costumes,
thus providing methodological insights into
the internationalization of education.

An intercultural approach to teaching
Costume History helps students cultivate

tolerance, respect for other cultures, and an
appreciation of their contributions to global
history. Additionally, it enhances analytical
and critical thinking as well as research
competencies.

The integration of traditions and
innovations into Costume History
teaching methodology nurtures students’
creative thinking and their ability to merge
ethnic elements with contemporary fashion
trends. This is particularly crucial for
professional fields such as design, fashion,
scenography, and the arts. The application
of modern technologies, including digital
heritage preservation, virtual fashion
shows, and interactive educational
platforms, increases student engagement
and ensures a deeper immersion into
the subject. Innovative technologies in
education, alongside an emphasis on the
cultural values of various nations, form
the foundation for the diversification of
ethnofuturism.

The development of a global learning
context in Costume History through the
lens of ethnofuturism fosters professionals
who are prepared to work in an
internationalized environment and create
new trends based on cultural traditions.

The incorporation of international
approaches into the teaching of Costume
History not only enriches the educational
process but also contributes to shaping
students’ appreciation of cultural diversity
and awareness of the significance of
historical heritage for sustainable societal
development.
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KOCTIHOM TAPUXbIH OKbITY 8 AICTEPIHIH UHTEPHALMWOHANTU3ALUACHI:
STHO®YTYPU3M XOHE XIBEK XXOJIbIHbIH M¥PACbI

Anpatna. KasakctaHgafbl eHep 6aFgapiamanapbl 60MbIHLWA XOFapbl BiNiMHIH MHTEPHALMOHANM3ALMSCDI
3THODYTYPU3MHIH, XXahaHablK Taxipubeci MeH Xibek »0nbIHbIH Mypachl TEHAEHLMSANAPbIH 63€EKTi eTea,.
3epTTeyAiH 63eKTiNir — KOCTIOM TapuUXblH OKbITYAbIH 03bIK, TOXXipubenepi MeH afiCcTepiH MHTerpaumanay
apKblibl MOAEHUETApabIK KO3KAPACTbl KANbINTACTbIPY XXSHE CTYAEHTTEPAIH XahaHablK Ky3bIpETTiNiriH
KEHENTY. OHep MeH AM3aliH canacbiHaafbl 6iniM 6epy baraapnamanapbiHblH, MHTEPHALLMOHANM3ALMSCDI
Kasipri kesae NoKanusaumsanaHFaH KOHTEKCTEPre HEeri3aenreH sSTHOMYTYPU3MHIH aAiCHaManbIK,
YKOHe NpakTUKablK TaCinAepiH yHMbUKaLmManay MaceneciMeH Tymicin oTblp. 3epmmeyodiH Makcamsl
- XibeK >0/bIHbIH, Mypacbl asiCbiHAAFbl STHOPYTYPUIMHIH, KOCTIOM TapUXbIH OKbITY S4iCTEPIHIH,
WMHTEPHALMOHANN3aUMACbIHA SCEPiH Tanaay XXoHe MaAEHM SpTYPAiNiK NeH xxahaHapblk TpeHATEpAI
€CKepeTiH OKbITy BOMbIHLLIA YCbIHbICTAP 33ipney. 3epmmey adicmemMeci Keneci cananapablH, NaHAPanbIK,
TacCinmepiHe Herizpeneni: eHepLi OKbITy, eHEPTAHY, MOAEHMETTAHY, CLieHorpadms, KOCTIOM AM3aWiHbl,
3THorpadwus. 3epTTey aAicTepi: WOoNy-TeOPUANbIK Tanaay, BHEPTAHYbIK (KOCTIOM TapuXbl CanacbliHAa),
dicTeMenik-nefarorMkanblk Tanaay, CanbiCTbipMasbl 3epTTey, KEMC-CTaam 94icCi. 3epTTeyaiH, Heri3ri
HOTUXKENEepi: KOCTHOM TapuXbIH OKbITYAbIH Nefarornkablk d4iCTePiH KaiTa oMnacTbipyFa bafbiTTanFaH.
byn npouecc kasipri »xahaHablK CbiH-TereypiHAepAi eCKepe OTbIPbIN XYPri3ineai, COHbIH iliHae:
3THODYTYPU3M, YATTbIK Biperennik, Xibek obIHbIH TApUXbIHA KATbICKAH 3p6ip 3THOCTbIH, MOAEHM
KYHAObINbIKTAPbI. Teopussibik MAHbI30bI/bIFbI: «KOCTIOM TapUXbl» MaHiH OKbITYAaFbl ©3€KTi Neaarormkanbik,
aficTepai KapacTblpy. [Ipakmukansik MaHbi30bIbIFbI: «KOCTIOM TapuXbl» MNaHI GOMbIHLLIA 3aMaHayM XXaHe
TMiMAi 6iniM 6epy aficTepiH Herisre ana oTbIpbin, CTYAEHTTEPAIH, KY3bIPETTiMIriH KAanbINTacTbipyFa
ApHanFfaH ycbiHbICTap 6epy. Herisri TyXblpbIMAap MeH KOPbITbIHAbLIAP: KOCTIOM TapuXbiH OKbITYAbIH,
MHTEPHALMOHANM3aLUMSACHI A3CTYP MEH MHHOBALMAHbIH MHTErpaLMaCbiHa, MOAEHMETapaNbIK ToCinaepai
KOMAAHYFa biknan eteai. STHohYyTypu3M — 6iniM 6epy Ty>KbipbiMAaAMachl peTiHAe XahaHabIK, KOHTEKCTIH,
[aMyblHa yec Kocabl.

Kinm ce3dep: nHTepHaLMOHaNM3aLmMs, STHODYTYPU3M, KOCTIOM Tapuxbl, XXibeK Xosbl, OKbITY daicTepi,
KY3bIPETTiNiK, 9N1eyMeTTiK-3MOLMOHaNAbIK OKbITy Moaeni (SEL).

Aaliekce3 ywiH: XXaHryxxmHoBa MepyepT. KOCTIOM TapuXblH OKbITY 94iCTEPiHIH,
MHTEepPHaLMOHaNM3aumaChl: STHODYTYpm3M xaHe XKibek xonbiHblH Mypachl. Central Asian Journal of Art
Studies, T.10,N2 1, 2025, 297-310 6., DOI: 10.47940/cajas.v10i1.966

ABmop KOMHa36aHbIH COHFbI HYCKACbIH OKbIN, MAKY/10a0bI #aHe Myddenep KalilblbIFbl HOK eKeHOi2iH
Manimoedioi.
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MHTEPHALUOHANU3ALUA METOO0B NPEMNOAABAHNA UCTOPUN KOCTIOMA:
3THO®YTYPU3M U HACNIEAUE WWENKOBOIO NYTHU

AHHOTauusA. MHTepHALMOHaNM3aLMs B BbiCLEM 06pa3oBaHMKM KazaxcTaHa no nporpamMMam
MCKYCCTBA aKTyanM3npyeT TeHAEHLUMK IMO6anbHOro onbiTa STHOGYTYpHU3Ma 1 Hacneams Lenkosoro
nyTW. AKTYyasIbHOCTb MCCNIEL0BAHMSA 3aK/IOYAETCS B MHTErPaLMK NepenoBbiX NPakTMK U METOL0L0B
npenogasaHus MIctopum KocTioMa A1 GOpMUPOBAHUS MEXKYILTYPHOTO MNOAXOAA M PACLUMPEHMS
rno6anbHOM KOMMETEHTHOCTH CTYyAEHTOB B 06yyeHunU. COBpeMEHHbIe BbI30Bbl MHTEPHALMOHANM3ALIUN
06pa3oBaTesibHbIX MPOrpaMM B 06/1aCTU UCKYCCTBA U AM3aiiHa CTASIKUBAKTCS C MPobaeMoit yHUdUKaLUm
METOL0JIOTMYECKMX U MPAKTUYECKMX MOAXOLO0B 3THOhYTYpU3Ma, 6a3npyoLLEerocs Ha TOKaaM30BaHHbIX
KOHTekcTax. Llenb nccnenoBaHus — npoaHanusnpoBaTh BAMSIHWME STHODYTYPU3Ma B paMKax Hacaenms
LllenkoBOro nyT Ha MHTEPHALMOHANIM3ALMIO METOLOB MPenoLaBaHUS UCTOPUM KOCTIOMA NS
pa3paboTKu peKoMeHaaLUMI B 00yHEHUM, YUUTbIBAKOLLMX KYSIbTYPHOE MHOroo6pasune 1 rnobanbHble
TpeHAabl. MeToa0/10rMs UCCienoBaHus 6asmpyeTcs Ha MEXAUCLMNIMHAPHOM MOAXOAE B 06/1acTaX:
npenoaaBaHus UCKYCCTBA, UCKYCCTBOBELEHMUS, KYNIbTYPOIOr1K, CLieHorpadum, An3aiiHa KoCTioMa,
3THorpadun. MeToabl MccnenoBaHUs: 0630pHO-TEOpPETUYECKMIM, MCKYCCTBOBEAYECKMI (B 06nactu
MCTOPUM KOCTIOMA), METOAMKO-NEefarorMyeckoro aHanmsa, KoMnapaTuBHbIi, Keic-ctagu. Knioyesble
pe3ynbTaThl UCCNeL0BaHUS HANpaB/eHbl HA NMEPEOCMbICTIEHME MeAArorMYecknX METOA0B NPenoaaBaHums
LMcUMnInHbL ICTOpUS KOCTIOMA C YY4ETOM aKTyasbHbIX [106a/bHbIX BbI30BOB: 3THODYTYPU3Ma,
HaLMOHaNbHOW MOEHTUYHOCTU, KY/IbTYPHbIX LEHHOCTEM KaXKA0ro 3THOCA, BOBEYEHHOTO B UCTOPUIO
LllenkoBoro nyt. TeopeTnyeckas 3HaYMMOCTb UCCNIEA0BAHMS 3aKIOYAETCS B 0630pe akTyanbHbIX
nefarorMyeckMx MeToLoB NpenogaBaHus AUCUMNAMHbI «McTopust KOocTioMax. [Ipakmuyeckoe 3Ha4eHue:
MccnenoBaHve npenoctaBnser pekoMeHaauum Ans GopMMpoBaHUS KOMNETEHLMI CTyAEHTa HA OCHOBE
COBpEeMEHHbIX U 3heKTUBHbIX 06pa3oBaTebHbIX METOLOB MO AMUCUMNANHE «MCcTOpUs KOCTIOMay.
ApryMeHTbI UM BbIBOLbI UCCNIEA0BAHMUS: MHTEPHALMOHANM3ALMS 00yYEHNS UCTOPUM KOCTIOMA
CMoco6CTBYET MHTErPaLLMM TPALMLMI U MHHOBALLMI, UCMOMIb30BAHMI0 MEXKY/IBTYPHOIO MOAX0AA;
3THOMDYTYPU3M - Kak 06pa3oBaTeNibHAsA KOHLIEMNLMS CNOCOOCTBYET Pa3BUTUIO IMODBANILHOTO KOHTEKCTA.

Kntoyessbie cnoea: nHTEpHALMOHANM3aLMs, STHODYTYPU3M, UCTOPUS KOCTIOMA, LLlenkoBbiit nyTb,
MeToAbl 06y4eHUs, KOMNETEHTHOCTb, MOLE/Nb COLMaNbHO-IMOLMOHANbHOro 0byyeHus (SEL).

Ana yumuposarus: XXaHry>xmHoBa, MepyepT. UIHTEpHaLMOHaNM3aLMa METOLOB NPeNnoAaBaHuMs
McTopum kocTioma: sTHodyTypm3m u Hacneaume LLenkosoro nytu. Central Asian Journal of Art Studies, 7. 10,
Ne 1,2025, c. 297-310, DOI:.47940/cajas.v10i1.966

Aemop npoyuman u 0006pusl OKOHYaMebHbIU 8apuaHmM pykonucu u 3aseasiem ob omcymcmeauu
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