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Abstract. The digitalization of education has become an essential aspect of modern teaching and
learning, significantly influencing instructional methods and student engagement. This article
examines the digitalization methods of art education at the university where the study is being
conducted to clarify teachers’ perspectives. The study employs a descriptive-analytical research
approach and utilizes a questionnaire with 23 items, including a Likert scale and open-ended
questions, to collect quantitative and qualitative data. The data analysis results indicate that teachers
hold a positive and satisfactory view of blended teaching methods. While they exhibit significant
weaknesses in utilizing personalized technological teaching approaches, they assess student learning
outcomes as appropriate and effective when combining traditional and digital teaching methods and
online education.

Through coding the questionnaire results, two charts were designed to illustrate the advantages
and disadvantages of using digital technologies. Given that educators, students, and educational
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institutions have diverse perspectives on the digitalization of education, examining the integration

of traditional and digital teaching methods is strategic and highlights the necessity of addressing

the viewpoints of these three groups. The primary concern of this article is bridging the gap between
traditional art education and technology-based art education. While the findings suggest that the
benefits of integrating technology into art education outweigh its drawbacks, further exploration of its

implementation remains essential.
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technologies
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Introduction

he inclusion of digital technologies into

art education has been a significant
issue over the last few decades. However,
traditional art education, which has
always emphasized hands-on techniques,
individual expression, and a broad
knowledge of artistic materials, is facing
new opportunities and challenges in the
face of digital tools that fundamentally
change the modes of learning and making.
In the context of ancient and first-person-
oriented learning experiences, digitization
raises questions about how technology
may provide opportunities for new
pedagogy.

This transition is motivated by many
reasons, such as the fast-paced evolution
of technology, the rising popularity of
digital literacy in modern society, and
the necessity for more accessible and
adaptable educational settings. Digital
education tools are being made in response
to the unfolding of digital life. As digital
teaching resources and methods are
becoming part of everyday work, this may
lead to their adoption in art. However,
this digital transformation also presents

concerns regarding the protection of
conventional art forms, its influence on
creativity, and the role of technology in
defining the future of creative expression.
Art education has always been a field of
study negotiated between the old and
the new. Art teaching and learning
methods have continually evolved, but
creativity, technique, and critical thinking
remain integral principles. Power poses
a crucial role, while the digitalization of
art education is vital to this evolution and
brings both opportunities and risks. It is
necessary to explore how these digital
tools help to improve, supplement, or
replace the old teaching methods and what
this conversion means for teachers and
students.

In modern society, education
has increasingly led to the learning
of technology and digital capacity. It
has become essential to developing a
knowledge-based, creative, and digital
economy. Students are thought to be
skilled when they are exposed to new
technologies, but skill development of
this type is shorter-lived due to the ever-
quickening pace of technological changes.
This is one of the key components of



the education concept (Qureshi et al.).
Therefore, the extent to which technology
is being applied, especially with students
submerged in digital technologies since
birth, is constantly being evaluated

and further developed. This has reached
the point that education technology is
now an expectation instead of a privilege
(Barbour). One essential element of
preparing a modern professional is the
digitization of education. Alongside

these trends, there are more and more
interdisciplinary studies and projects and
an increase in the volume and significance
of information. Studies show that educators
and students today recognize the necessity
of enhancing their competencies in
artificial intelligence, big data processing
and analysis, and information and
communication technologies (Marrone et
al.; Sangapu; Gréjeda, Burgos, et al.; Shiri
and Baigutov; Lin and Chen; Stambekova
et al.; Zhazira et al.). Consequently,
introducing new approaches and analyzing
their positive and negative aspects has
become critically important in the art
education system. This analysis is essential
for transforming teaching styles and
integrating new technologies and modern
methods (Alenezi et al.).

Digital education can create new
learning opportunities for art students. Art
students can access media, personalized
instruction, various new digital
technologies, and creative and engaging
strategies in digital and online learning
environments. Hughes and Roblyer
suggested several approaches, as well as
overarching technological applications in
visual arts education, such as production
and manipulation of digital images;
graphic design, 3D modeling, and desktop
publishing support; virtual art museum field
trips; film as an art form; use of computer-
controlled kilns; and use of digital means
of sharing students’ creative and research
work.

Problem Statement

There are advantages and disadvantages

to the digitization of art education. Digital
technology integration raises important
issues regarding balancing tradition and
innovation, even though it may improve
art education. Traditional educational
models historically emphasizing physical
techniques and hands-on artistic practice
are challenged by the move toward digital
tools and platiorms in art education. The
impact of digitization on students’ creative
development, skill acquisition, and depth
of creativity is still unknown. Concerns
about accessibility, the digital divide, and
the possible loss of important traditional
skills are also raised by the increasing use
of digital tools.

The central issue addressed in this study
is whether integrating digital technologies
in art education enhances the learning
experience or diminishes the core values
and techniques that have historically
defined art education. This study’s
importance stems from its applicability to
the changing demands of contemporary
education and the arts. Art education
must stay current and valuable as digital
technologies influence many fields.
Preserving the rich legacy of classical art
and giving students the tools they need to
succeed in a technologically advanced world
requires an understanding of balancing
traditional artistic techniques and cutting-
edge digital tools. In doing so, this research
could lend insight into a harmonious fusion
of the concepts of tradition and innovation
that could benefit both its educators and
the students that they instruct, as well
as the field of art education. Recognizing
the effect of this change is key to creating
a more traditional and digital education
program.

Objectives

Considering the worldwide importance
of education digitalization and its
increasing role in Kazakhstan, many
initiatives have been launched, and some
programs have been designed nationally.
Hence, analyzing the gap between
traditional and digital means of teaching
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can be insightful for plans. In light of the
significance of this theme and the case
study college, this study is guided by the
following research questions:

-What are the differences between
traditional art education and digitalized art
education?

-What are the methods for digitalizing
art education in the university under study?

-What are the benefits and challenges of
using digital tools in art education?

This study aims to collect and
thoroughly analyze pertinent and valuable
data regarding the nature of technology-
driven art education. Integrating digital
technologies into art education will be
easier and more efficient if this information
is made available to educational
institutions, teachers, and students. The
study also aims to present a comprehensive
viewpoint on the topic, explain the state
of technology in art education today,
and impartially point out its benefits and
drawbacks.

Background

Digitization of Art Education: Today'’s
Need, Tomorrow’s Requirement

Art education has undergone significant
transformations due to the pervasive
influence of technology in all aspects of
life. Given the inherently creative and
progressive spirit of artists throughout
history, the inclination of contemporary
artists to break boundaries and utilize
digital technologies in creating art is
inevitable. A modern artist seeking to
develop using innovative methods must be
trained in these new approaches. Digital art
education opens new learning opportunities
by introducing students to online and
digital environments while transforming
teaching methods through blended courses,
personalized learning, new collaborative
models, and a wide range of creative and
engaging learning strategies. To be sure,
the 21st-century rendering of learner
success stipulates that students must be
critical consumers of digital art and be able
to collaborate and create digital art media

effectively. That means developing their
capacity to showcase skills, network
artistically, and advance artistic ideas via
impactful storytelling, visualization, and
content curation.

Before explaining the strategies
for transitioning art education to a
digital format, one must first outline the
fundamental differences between digitalized
and traditional art education approaches.

The Differences Between Traditional
Art Education and Digitalized Art
Education

Education aims to simplify,
standardize, and speed up knowledge
transfer. Accordingly, traditional and digital
approaches aim to consider the quality and
quantity of education. The introduction of
multimedia technologies and the internet
in learning has been widely observed across
many universities as a tool to enhance
accessibility and the quality of delivery and
learning for both students and educators.

Numerous studies have explored
the process of digitization in education,
including art education, examining its
advantages and challenges, uncovering
its various aspects, and shedding light on
the perspectives of students and educators
(Charfeddine and Umlai; Marrone et al.).
Technology solutions have more often
claimed to result in more collaborative
practices than tools used in traditional
methods (Dooley et al.). In other words,
digitization can transform the traditional
teacher-led classroom dynamic into more
collaborative practices, where students
become engaged and active participants
in their learning process. It is worth
noting that digital art education, using
the latest technologies, seeks to facilitate
the teaching and learning process for
educators, students, and educational
institutions. As the digital literacy of both
teachers and students improves, their
willingness to adopt and utilize digital
tools increases (Shiri and Baigutov). It
is important to note that engagement
with traditional art education techniques



in painting, sculpture, printmaking,
crafts, and other disciplines fosters a deep
understanding of artistic foundations

and materials (Asare et al.). Because

it improves hand-eye coordination and
motor skills while creating art, traditional
art education, which places an emphasis
on hands-on engagement and physical
interaction, has many supporters.
Additionally, it makes it easier to establish
a closer bond with the creative output of
earlier generations.

The emergence of digital art tools,
including graphic design software, 3D
modeling applications, digital drawing
tablets, and artificial intelligence, has
revolutionized artistic expression by
offering solutions that support personalized
learning, provide virtual training, and
streamline administrative tasks (Grajeda,
Cordova, et al.; Flores-Vivar and Garcia-
Pefalvo). Another significant advantage of
digitalized art education is access to a wide
array of resources, which enables students
to explore modern artistic styles and
methods, fostering the discovery of diverse
aesthetic concepts.

Adobe’s newsletter highlighted the
benefits of affordability and the relative
ease of new technologies, contributing
to the annual surge in new content
creators. The digital tool features have
revolutionized traditional approaches
and paved a new way for hobbyists to
create content. These advancements have
redefined monetization, giving rise to new
business models in the art industry.

Based on prior research and recent
investigations (Sangapu; Tvrdisi¢; Lin and
Chen), the differences between digital art
education and traditional art education can
be categorized into six primary dimensions:
location of education, scheduling,
cost, flexibility, and teaching methods,
educational content, and social interaction
and engagement. (table 1)

Combination of Traditional and
Digital Art Education

Given the constant transformations,
new media possess their distinct nature and

messages regarding various aspects of life,
including culture, beliefs, societal values,
and education, and digital technologies

are no exception. However, more advanced
technologies tend to adapt to and integrate
with the social and cultural contexts in
which they exist more rapidly. Therefore,

in the visual arts, and most notably in

the creation of artworks using digital
technology, as McLuhan once asserted,
“the medium is the message.” Digital
technology has reshaped how messages are
created and conveyed (Wilks et al.). The
ability to dynamically modify environment
features based on user characteristics or

a user model is a defining characteristic of
adaptive eLearning spaces. The adaptive
system dynamically creates a user model
based on user behavior. The user is directly
involved in updating and making such a
model because it may be scriptable and
flexible. One could characterize this system
as adaptable.

Art education’s digitization process
includes strategies, applications, and new
digital tools and technologies to make
education creative and possible in any
media, place, and time. Several researchers
have tried to offer a collection of strategies
and integrated technology applications in
Art Education. These are the developments
in image creation and slide visuals
through graphic design, both 2D and 3D
design and modeling, as well as online
publishing of artwork in a virtual worldwide
gallery. Moreover, they include virtual
tours exploring museums and historical
sites globally, virtual galleries, movie and
motion graphics productions, and much
more (Hughes and Roblyer; Wilks et al.).
Virtual representations of the world’s
finest museums can become embedded
into the classroom space. However, much
of the relevant digital technology (such as
photography and film) can be accomplished
efficiently without an Internet connection.
Understanding that critical pedagogies
in the art classroom can be applied to
interpreting any event or product, cultural
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Table 1

The difference between traditional education and digital education

Core | Traditional education Digital education
- Physical presence in classrooms is - Classes held face-to-face, virtual or combined
.§ mandatory - Digital classrooms can be anywhere only through an
T - Traditional learning takes place in a | internet connection
> .
° classroom setting - Students from different geographic locations can
%5 attend class at the same time
§ - With new digital technologies, the classroom can
a represent the virtual reality of a museum or historical
monuments
- Classes held at specific times - Information is available at any time
Y C
g .2 | - The speed of transferring - The speed of data transfer is very high
£ g | Information to students Is lower - digital resources can be quickly and easily updated
= 3 | - Updating information in traditional | . the student can access the latest information quickly
versions is time-consuming
- There are higher costs incurred with | - specific art software comes at a more affordable price
a traditional art classroom (regarding | than Physical materials and also has unlimited uses
,é buying materials such as paint, - The costs of equipping institutions and organizations
5 canvas, prints, replicas, etc.) with the latest advanced digital technologies (artificial
§ - Forming traditional classes does intelligence, virtual reality, Internet of Things, etc.) are
s not require expensive special very high
8 technological tools - Maintaining these digital technologies involves
S regular expenses
- Preparation and training of teachers to use digital
technologies, including expenses
- The practical experience of teaching | - Different types of digital technology equipment can be
o and creating art takes place (working [ used to teach content-based lessons
o with colors and materials manually) - Teaching methods can varry, interactive, 3D, or virtual
§ |- Teaching facilities are limited and reality compared to the presented content
‘aE'J S | traditional (black and whiteboard, etc.) | - practical experience does not take place to teach and
= g - Teaching methods in traditional create art
2 g | education are imposed - Self-motivated students can strive for different
5 - Teachers have little knowledge methods, strategies, and content of the course and
o about new technologies and cannot beyond the course
meet the needs of students in the
field of digital technologies
- - Traditional classroom content is - There are far more subjects to choose from than in a
o static conventional classroom setting (McNulty)
§ - The primary source of information is | - By personalizing education, it is possible to provide a
= the trainer curriculum for each student according to his abilities
‘E - There is a comprehensive program - Teachers and students have access to endless and up-
® for all students (with different to-date sources of information
§ abilities). - interactive flat panels allow for dynamic content to be
presented in a digital education
- Working on a group project and - Students’ self-confidence increases in performing
o3 interacting with one another are interactive activities
Ss crucial components of the traditional | _ syydents’ self-motivation increases in digital classes,
IR classroom experience (McNulty) and they are encouraged to search for material beyond
g % - Extensive interaction between the classroom
= £ | teachers and students - Interaction between students and teachers and
-8 & [ - Most teachers are monologue students with each other is less in the virtual classroom
o
(V2]

- Some students may experience some form of social
isolation when participating in an online course




or otherwise. For example, gamification’s
real possibilities and cumulative potential
are pretty extensive. At the moment, an
urgent area of research into the possibilities
of education digitization (Featherstone

and Habgood) and the use of mobile

digital educational resources (/lemenkona
et al.), which should be understood as an
organized, controlled, purposeiul process
of interaction between a teacher and a
student using mobile devices, is carried out
applying adapted educational content and
ergonomics of the corresponding electronic
educational resource. As Qureshi et al.
state, the advancement of students’ and
educators’ learning skills has increased due
to the development of digital technologies
and the broader use of the Internet in
education.

Methods

Research Design
This study examines digitalization
methods’ theoretical and practical
foundations in art education. To achieve
this goal, a descriptive-analytical research
approach was employed to collect both
quantitative and qualitative data. The
research instrument consisted of a
questionnaire with 23 distinct items, which
was updated based on previous studies and
adapted for use in art education. These 23
items covered various aspects, including
participants’ demographic information,
gender, teaching experience, and their
perspectives on the digitalization of art
education.

Participants

The participants in this study were 22
art faculty members from Abai Kazakh
National Pedagogical University, all
of whom were actively teaching in the
Department of Art. They were carefully
selected based on their teaching
experience, academic qualifications, and
familiarity with digital technologies in art
education. The participants ranged in age

from 30 to 60, and all had prior experience
using digital technologies in their teaching
practices.

Research Instrument

The research instrument consisted
of a 23-item questionnaire, which was
structured into four distinct sections:

- Demographic Information:
Participants’ personal details, including
gender and teaching experience.

- Perspectives on Digitalization in
Art Education: Their general opinions
regarding adopting digital methods.

- Advantages of Digital Technologies in
Art Education: Their perceived benefits of
integrating digital tools in teaching.

- Disadvantages of Digital Technologies
in Art Education: Their concerns and
perceived limitations regarding digital
teaching methods.

The questionnaire incorporated a
combination of question types, including
a five-point Likert scale, binary (yes/no)
questions, and open-ended questions to
collect both quantitative and qualitative
data. The structured questionnaire
was designed online and distributed to
participants via social media platiorms.
Participants were assured that all collected
information would be kept confidential and
used solely for research purposes.

Data Collection and Analysis

The data was collected online,
systematically categorized and coded using
Excel spreadsheets, and subsequently
analyzed using SPSS software. The
findings were presented in three charts
and one table. To ensure the reliability
and validity of the study, Cronbach’s alpha
coefficient was used to assess the internal
consistency of the questionnaire, yielding
a reliability score of 0.78, indicating a
relatively high level of reliability.

This study was approved by the Ethics
Committee of Abai Kazakh National
Pedagogical University (Ref No. 12) on
16/03/2024. All participants provided
informed consent before participation.
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Discussion

The use of digital technologies in
education, particularly in art education,
is inevitable. In the context of integrating
digital technologies into teaching,
multiple aspects, such as teachers’ skills,
willingness, and visual literacy, have been
previously examined. As demonstrated by
Shiri and Baigutov, teachers believe that
introductory training programs
are necessary to effectively utilize
digital technologies in education.
Moreover, their academic rank significantly
influences their level of digital literacy and
motivation to adopt technological
methods in teaching. This study also
explored these aspects and revealed that
teachers highly favor blended teaching
methods combining traditional and
digital approaches. Additionally,
they perceive implementing blended
learning as having a significant positive
impact on students’ learning outcomes.
Previous research by Shiri and Baigutov
suggests that incorporating digital
technologies in art education
can enhance students’ creative ideation
and positively influence artistic creation.
As emphasized in this study, 70% of
teachers expressed satisfaction with
students’ learning outcomes through
blended methods, while 59%
reported satisfaction with virtual
learning approaches. The disadvantages
of integrating digital technologies
into art education primarily stem from
a lack of familiarity and awareness
of these tools and the challenges associated

with their use rather than the inherent
limitations of the technologies
themselves. In contrast, teachers
identified numerous benefits of

employing digital tools in the educational
process. The findings suggest that

the advantages of utilizing digital
technologies in art education outweigh the
disadvantages.

Results

Digitalization Methods in Art Education
Based on the collected data and its
analysis, the strategies and methods of
digitalizing art education at the studied
university can be categorized into three
approaches: personalized learning, virtual
learning, and blended learning. These
interrelated methods may overlap, allowing
their integration to address specific
educational needs (Figure 1).

Figure 1 clearly illustrates the
categorization of digitalization methods
in art education. Subsequently, Table 2
presents teachers’ perspectives on each of
these methods and their level of satisfaction
with them. The table indicates that teachers
predominantly use blended learning for
art education, with an average score of
3.3, and it is also the method that yields
the highest student learning outcomes
(3.5) compared to other approaches.
Conversely, personalized learning is the
least utilized method, with an average score
of 1.8, corresponding to a lower level of
student learning. The teacher satisfaction
column reflects their level of approval for
each method. As expected, teachers favor

Personalized education Virtual education Blended education

+using unique methods for each
student, which is done with
different tools and different

approaches. information.

*In this model, digital classrooms
can be anywhere and there is no
limitation of accessibility to the

* This model of face-to-face
learning is a combination of
traditional education and digital
technology and using the tools
and methods of both.

Figure 1. Methods of digitization in art education



blended learning the most, with an average
satisfaction rate of 70 %, making it the
highest-rated approach for enhancing
student learning. (table 2)

Table 2. Art teachers' perspectives on digitalization methods in education

- Challenges in teaching creative
thinking methods: According to teachers,
high-quality, engaging learning
experiences and creative thinking

Significance Factor Mean Std. teachers’ Cronbach’s
Deviation satisfaction % Alpha
Personalized | The extent of using this method 1.8 0.3 20%
Education The level of students’ learning 1.9 0.5 40%
Virtual The extent of using this method 2.6 0.3 52%
Education ) - 0.78
The level of students’ learning 2.6 0.4 59%
Blended The extent of using this method 3.3 0.5 68%
Education The level of students’ learning | 3.5 0.4 70%

Figure 2 presents the disadvantages of
digitalizing art education from teachers’
perspective. The data for this section
were collected through questionnaires,
and based on the analysis, most teachers
identified five key drawbacks of integrating
digital technologies into art education:

- Lack of teacher proficiency in
digital technologies: It is undeniable
that technology has a constructive
relationship with visual arts, and this does
not contradict the global artistic content
created through educational technologies.
However, many teachers expressed
shock at the rapid changes in teaching
methods and felt unprepared to implement
these technologies in their practice
effectively.

- Elimination of hands-on learning
experiences and artistic creation:
Participants emphasized that material
practice, physical engagement, and
tactile experience are central to visual arts
education. One teacher stated: “Working
with physical materials is not only the
foundation of visual arts education but
also essential for understanding art—
students must create art to comprehend it
truly.” They argued that students should

manipulate materials and engage in hands-

on exploration to develop artistic intuition.

strategies are challenging to implement
in online classes. One respondent noted:
“Technology itself is not the goal; while
it has great potential, it must be used
appropriately and tailored to suit artistic
content.”

Over-reliance on digital technologies:
Teachers reported various technical
challenges when using digital tools in
art education, including power outages,
internet disruptions, hardware failures,
and a lack of technical support. These
obstacles can negatively impact teaching
effectiveness and students’ learning
processes.

- Students’ lack of proficiency in
digital technologies: As one teacher put
it: “Students play an active role in the
educational process, and their learning is
the ultimate goal of education.” However,
teachers noted that some students have
limited experience with digital tools,
which can disrupt their learning process.
Furthermore, students’ digital literacy skill
variations affect their learning speed and
quality. This lack of digital proficiency can
reduce confidence, lower engagement, and,
ultimately, decrease learning outcomes.
(Figure 2)

Advantages of Digitization of Art
Education
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the difficulty of

teaching
creative and
meaningful

thinking

methods

Consequences
of Overreliance
on and
Excessive Use
of Digital
Technologies

Teachers' lack
of mastery of
digital
technologies

Disadvantages
of digitization
of Art
Education

lack of
proficiency in

digital
technologies

among students

the difficulty of
teaching
creative and
meaningful
thinking
methods

Figure 2. Disadvantages of digitization of art
education

Chart 1 visually represents the
advantages of digitization in art education,
as reported by teachers. The identified
benefits are categorized and ranked based
on their frequency and level of emphasis
among participants.

83% of teachers cited the high speed
of data transfer as the most prominent
advantage, followed closely by the speed of
saving and modifying information (81%).
Additionally, accessibility without time and
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place limitations (75%) and accessibility to
endless sources of information (74 %) were
highlighted as key benefits.

Other notable advantages include the
attractiveness of digital classrooms (66 %),
the affordability of digital tools for students
(59%), and improved information security
(40% ). However, some benefits, such
as the adaptation of new technologies to
various learning styles (31 %) and flexibility
in learning approaches and progress
monitoring

(29%), received comparatively lower
emphasis, indicating areas where digital
education may still require further
development.

This figure effectively illustrates how
digital tools are perceived as enhancing
efficiency, accessibility, and engagement
in art education while also pointing out
aspects that might need further refinement.
(Chart 1)

Basic Provisions

The rapid digital transformation in various
fields has significantly impacted art
education, necessitating a delicate balance
between traditional artistic techniques and

10% I I I | I l l I

Chart 1. Advantages of digitization of art education



emerging digital methodologies. This study
explores the integration of digital tools
within the Department of Art Education

at Abai Kazakh National Pedagogical
University in Kazakhstan, a country at the
crossroads of Eastern and Western cultural
influences. The need for this research arises
from the challenges art educators face in
preserving the essence of traditional artistic
practices while embracing technological
advancements that enhance creativity,
accessibility, and pedagogy. Without

a well-structured approach, the risk of
diminishing hands-on artistic experience
while adopting digital innovation remains a
concern.

By examining the specific case of
Kazakhstan’s leading pedagogical
institution, this study highlights the
practical challenges and opportunities
in integrating digital approaches into
art education. The findings contribute
to a broader academic discourse on how
educational institutions can harmonize
innovation with tradition while addressing
the geographical and cultural dynamics
that influence curriculum development.
This research is particularly significant for
art education policymakers, curriculum
designers, and educators striving
to implement digital tools without
compromising artistic authenticity. The
insights gained can serve as a model for
other institutions worldwide that seek to
navigate the digital shift in art education
effectively.

Conclusion

Based on the results presented in the
tables and charts, the advantages of
employing technological approaches in art
education outweighed the disadvantages,
with high levels of teacher satisfaction
regarding virtual and blended learning
methods. However, despite these positive
evaluations, the educational structure still
exhibits gaps in skills and digital literacy

concerning the effective use of these
technologies in the learning process.

This issue is particularly evident
in Figure 2’s findings, where teachers
identified their lack of proficiency in digital
technologies, students’ unfamiliarity and
limited experience with specific tools, and
inadequate hardware and software support
as key challenges. Furthermore, this study
emphasizes that despite the distinctions
between traditional and technology-based
teaching methods, educators perceive
blended learning approaches in art
education as highly effective, highlighting
the necessity of integrating both methods
into the curriculum.

Conversely, teachers have yet to develop
the necessary strategies and skills to assess
personalized learning approaches in art
education, indicating a need for further
research in this area. The lack of awareness
regarding the potential features of digital
technologies, which was also noted as
a disadvantage, may contribute to the
weaknesses in implementing personalized
learning methods. A teacher who fully
understands the capabilities of digital tools
can tailor them to meet individual students’
needs and skill levels, designing curricula
and assignments that align with students’
motivation, abilities, and the available
technological affordances.

Recommendations for Enhancing the
Integration of Traditional and Digital Art
Education

The ultimate goal of this study is to
propose solutions for bridging the gap
between traditional and digital education
while facilitating a more effective
integration process. To achieve a seamless
interaction between digital technologies
and art education, educational institutions,
teachers, and students must each actively
adapt to and harmonize this transition.
Therefore, the following measures are
suggested:

* Educational institutions should
incorporate modern relevant technologies
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while embracing digital art education
trends.

« Institutions and educators must
establish the necessary infrastructure to
support the implementation of new digital
technologies in art education.

+ Teachers should be aware of the
strengths and limitations of digital
technologies and strive to align these tools
with their curricula.

* Educators play a critical role in
introducing students to these technologies
and demonstrating their capabilities in
creative practice.

* Teachers should lead and guide
students through virtual, digital, and online
learning environments.

Contribution of authors:

+ Students should be motivated to
develop technical literacy and digital
proficiency.

* Learners must focus on enhancing
their creative thinking and artistic
innovation, rather than solely relying on the
vast availability of digital resources.

+ Students should acquire diverse
skills to utilize digital technologies in their
artistic development effectively.

Integrating digital technologies
into art education should primarily
focus on fostering creativity and
facilitating the artistic creation
process. Any implemented strategies
must be aligned with this overarching
objective.

M. Shiri - compilation of research literature and background, data collection and
analysis using SPSS software, scientific editing and text proofreading, as well as final

revision.

K. Baigutov - supervision of the research plan, development and revision of the

questionnaire, and data collection.
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Lupu Macymex, Baiiryros Kapum

Abaii atbinnarsl Kaszak yaTTbIK nefarorukadbik ynusepenreti (Anmarbl, Kasakceran)

KOPKEM BINNIMAETT LUDPNbIK ©63MEPIC: 9CTYP, UHHOBALIUA XKOHE UHTEIPALIUA
APACbIHOAFbI TEHTEPIM.

Keiic-3eprTey: Kepkem 6inim kadeapacsbl, A6ait aTbiHAarbl Kasak yATTbIK neaarorukanbiK YHUBEPCUTETI,
KasakcraH

AHHoTaums. binim 6epyni umdpnaHabipy — Kasipri okpITy MeH 6inimM 6epy yaepicCiHiH MaHbI3abl
acnekTiciHe arHanbin, OKbITY 9AICTEPI MEH CTYAEHTTEPAiH 6enceHainiriHe anTapnbikTar acep etyae. byn
Makanaga yHuBepcuTeTTeri kepkeM 6inim bepyai uudpnaHobipy aficTepi KapacTbIpblibin, OChI Canaaarbl
MyFaniMaepAiH Ke3KkapacTapbliH aHbIKTay MakcaTbiHAA 3EPTTEY XYPrisingi. 3epTrey cunattamanbik-
TanAaManblK SAICTI KONAAHAAb! xaHe J1aiKepT LWKanacbl MeH allbIK, CYpaKTapabl KAMTUTbIH 23
TapMaKTaH TypaTblH CayasHaMa apKblibl CAHAbIK XaHE CanasblK AepeKTep XXUHAYAbl KO34enhai.
[epekTtepai Tanaay HaTwxenepi MyFaniMaepAin apanac okbITy 94iCTEPIHE OH XoHEe KaHaFaTTaHapbIK,
Ke3KapacTa ekeHiH kepceTesi. )Keke TeXHONOrMANbIK TaCinAepAi konaanyaa bipkarap kemwinikrep
HaiikanFaHbIMeH, onap A3CTYPIi XaHe LMdPAbIK OKbITY 84iCTEPI MEH OHNAMH OKbITYAbl YIUNECTipy
apKbli/bl CTYAEHTTEPAIH, OKY HOTUXXENepiH NarblKTbl api TMiMAi aen 6aFanainmbl.

CayanHama HaTuxenepiH KoaTtay apKbiibl LU PAbIK TEXHONOTMANAPAb! KONAAHYAbIH,
ApTbIKLWbIIbIKTAPbl MEH KEMLiNiKTepiH 6eiHenenTiH eki AMarpamma a3ipneHai. [eparortap, cTyneHTTep
XaHe 6inim 6epy MekemenepiHiH 6inim 6epyai undpnaHabipyFa KaTbiCTbl KO3KapacTapbl 8pTYpJli eKeHiH
ecKepe OTbIpblIN, A3CTYPAI XaHE LUPPAbIK OKbITY 8AiICTEPIHIH MHTErPALMACHIH 3epTTey — CTPATErUANbIK,
M3Hre Me XaHe Oy YL TONTbIH NiKipAepiH eckepy KaXeTTiriH aikpliHAaMaAbl. MakanaHblH 6acTbl
MakcaTbl — A3CTYpAi KepkeM 6iniM MeH TeEXHMKaNbIK-KepkeM 6iniM apacbiHAAFbl anllakTblKTbl XOH0.
AnbIHFaH HaTUXeNep TEXHONOTMUsHbI KepKeMaiK 6inimM 6epy canacbiHa eHri3yAiH apTbiKLLbIIbIKTapbl
KeMLWinikTepiHeH 6acbiM EKEHIH KOPCETCe Age, OHbIH, XXYy3€ere acblpbllyblH OAaH api 3epTTey MaHbI3abl
6onbin Kana 6epesi.

Tyiiin ce3dep: 6inim 6epyni umdbpnaHabipy, KepkeM 6iniM, A3CTYPAI OKbITY, UHTErpaLMs, LMAPAbIK,
TexXHonoruanap.

Aaliekce3 ywin: Macymex, LLnpu sxaHe Kapum baiirytos. “Kepkem 6inimMaeri uudpbik esrepic:
[LCTYP, MHHOBALIMS XXaHE MHTErpaums apacbiHaarbl TeHrepiMm. Keiic-3eptrey: Kepkem 6inim kadenpacs,
Ab6ait atbiHoarbl Kasak, ynTTbiK negarornkansik yHuBepcuteTi, KasakcraH. Central Asian Journal of Art
Studies, 7. 10, N21, 2025,311-328 6., DOI: 10.47940/cajas.v10i1.968

Asmopnap KommazbaHbiH COHFbI HYCKACbIH OKbIN, MAKy10a0bl ¥aHe Mydoesep KaliliblblFbl }OK
ekeHOieiH Manimoelioi.
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Macywmex Lupu, Baiiryros Kapum

Kazaxckuil HalHOHA/bHbBII Mefaroruueckuii ynusepeureT umetn Adast (Anmatsl, Kasaxcrat)

LU®OPOBOW CABUT B XYOO0XECTBEHHOM O5PA30OBAHUU: BAJIAHC TPALULIUA,
MHHOBALIMA U UHTETPALLUN.

Kevic-crapu: Kadenpa xypoxecrBeHHOro o6pasoBaHus, Kazaxckuit HauMOHaNbHbIM Nefarormieckui
yHuBepcutet umeHu Abas, Kasaxcran

AHHoTaums. Lindposusaums o6pa3oBaHmns CTana BaXKHbIM aCneKTOM COBPEMEHHOIO NpenoaaBaHus

1 06y4eHus, CYLLEeCTBEHHO BAUSIOWMM Ha METOAbI 00y4YeHMs M BOBNEYEHHOCTb CTYAEHTOB. B 310N
CTaTbe paccMaTpUBAKOTCS METOAbI LMOPOBM3ALIMM XYA0KECTBEHHOrO 06pa30BaHUS B YHUBEPCUTETE,
rae NpoBOAUTCS UCCNeAoBaHMeE, YTOBbl MPOSICHUTL NEPCMEKTUBLI YUuTENEH B 3TOM 061acTy.
MccnenoBaHue Mcnonb3yeT onucaTenbHOo-aHanUTUYECKUI UCCNeA0BaTENbCKUI NOAXOA U UCTONb3YeT
AHKETY C 23 MyHKTaMW, BKOYas Wwkany Jlarkkepta M OTKpbITble BOMPOChI, 4151 CO0pa KONMYECTBEHHbIX
M KQ4YeCTBEHHbIX AaHHbIX. Pe3ynbTathl aHaNM3a AaHHbIX MOKA3bIBAIOT, YTO YYMTENS NONOXKUTENBHO

W YLOBNETBOPUTENIbHO OTHOCATCS K CMELIaHHbIM MeToAaM 00y4yeHus. XOTS OHU AEMOHCTPUPYHOT
3HauMTeNbHblE HEAOCTAaTKM B MCMO/Ib30BAHUM MEPCOHANU3MPOBAHHBIX TEXHONOIMYECKMX MOAXOA0B K
06Yy4eHWI0, OHM OLLEHMBAIOT Pe3yNbTaThl 00YYEHUS CTYLEHTOB KaK Haanexalime u 3hdeKTUBHbIE Npu
COYETaHUM TPAAULMOHHbIX U LIUMDPOBLIX METOLOB 00y4eHUs 1 oHNalH-00y4YeHus. [yTemM KoanpoBaHus
pe3ynbTaToB aHKETUPOBaHWS ObliM pa3paboTaHbl ABE AMArpaMMbl AN UANKOCTPALMM NPEUMYLLECTB

M HeLOCTATKOB MUCMONb30BaHMS LMMPOBbIX TEXHONOMMIA. YUNUTBIBAS, YTO NEAArOru, CTYAEHTbI U
06pa3oBaTesbHble YHPEXAEHNS UMEIOT Pa3nyHble B3MSAbI HA UMdpoBM3aLMi0 06pa3oBaHms,
U3yyeHue MHTErpaLmm TPaaULMOHHBIX U LMdPOBbIX METOAOB 00y4YeHMS SBNSETCS CTpaTernyecknMm

M NoAYEPKMBAET HEOOXOAMMOCTb yHeTa ToUEeK 3peHUs 3TUX Tpex rpynn. OCHOBHOW 3aaaveli 3Tok
CTaTby ABNSETCA NPEOLONEHME Pa3pbiBA MEXAY TPAAULMOHHbBIM XYL0XXECTBEHHbIM 06pa3oBaHuWEM U
TEXHWUYECKMUM XY[0XKECTBEHHbIM 06pa3oBaHMeM. XOTS NOyYeHHbIe Pe3ynbTaThl CBUAETENbCTBYHOT O
TOM, YTO NMPEUMYLLECTBA MHTErPaLIMM TEXHONOTUM B XyA0XKECTBEHHOe 00pa3oBaHMe NepeBeLLMBakOT ee
HepoCTaTKu, JanbHeNLee U3y4yeHne ee OCyLLEeCTBIEHUS NO-NPEXHEMY UMEET BaKHOEe 3HaYeHMe.

Kntoyessie cnosa: umdpoBum3aums 06pas3oBaHus, XyaoXKecTBeHHOe 06pa3oBaHue, TpaAULMOHHOE
obyyeHue, uHTerpaums, LMdpoBble TEXHONOTUM.

Ansa yumuposarus: Macymex, LLinpun n Kapum bavirytos. «”LindpoBoi caBUr B XyA0XKECTBEHHOM
006pa3oBaHMu: HanaHc TpagULMI, UHHOBaLMIA U MHTerpaumu. Kelic-ctagm: Kadeppa xynoxecTtBeHHOro
06pa3oBaHus, Kazaxckuii HauMOHanbHbIM Nefarornyeckmin yHupepcutet uMmeHn Abas, KasaxcraH. Central
Asian Journal of Art Studies, .10, N21, 2025, 311-328 6., DOI: 10.47940/cajas.v10i1.968

Asmopbl npoyumanu u 0006puU OKOHYamMesbHelli 8aPUAHM pyKonucu U 3ase/som 06 omcymcmauu
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